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Preface

Demographic developments are creating 
major challenges for our country. The 
changes they are bringing in their wake 
are already clearly discernable in many 
areas. Apprenticeships remain unfilled, 
for example, because there are too few ap-
plicants. There are clear signs of a  shor-
tage of skilled workers, and this is a trend 

which will exacerbate in future. In order to ensure that Germany’s 
existing workforce potential is able to meet most of the skills require-
ments we face, the Federal Government is according the very highest 
priority to the education and training of the citizens of our country. 

In order to enable competences to be described and credited, the Fed-
eral Ministry of Education and Research has instigated a pilot initia-
tive for the development of a credit transfer system for vocational 
education and training (DECVET). The aim is to use this as a vehicle to 
make the training system more transparent, more permeable, more 
flexible and more attractive for a range of vocational training. The 
initiative will also enable the avoidance of time-consuming waiting 
loops, redundant training and educational cul-de-sacs. 
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The DECVET initiative will further enhance the German system of vo-
cational education and training and help us secure the skilled worker 
potential within our country. The present brochure describes the re-
sults of the development phase of the DECVET initiative. The compe-
tence assessment and evaluation instruments and the credit transfer 
models which have been developed from them are currently being pi-
loted in practice. 

Further stages are planned before the project term ends in 2012. 
Alongside the processing and evaluation of the test results, the focus  
is also on synchronising this national initiative with European  
processes.  
 
 
 
 
 
Prof. Dr. Annette Schavan, MdB
Federal Minister of Education and Research  
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The DECVET pilot initiative –  
A credit system for vocational  
education and training

Crediting competences facilitates transitions 

Vocational knowledge, skills and competences acquired at various 
institutions are frequently not capable of comparison with one 
another in Germany. For this reason, the aim is to make the German 
educational system more transparent and to improve permeability 
between various areas of vocational education and training. In order 
to implement this objective, a German Credit System for Vocational 
Education and Training (DECVET) is currently being piloted. 

The DECVET pilot initiative has been fully tailored to the German 
vocational education and training system. The initiative takes its im-
petus from developments in European VET policy. In the wake of the 
European Union “Bruges-Copenhagen Process”, for example, strate-
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gies have been developed with the aim of leading to a comparable Eu-
ropean Education Area. These strategies include improving the trans-
parency of vocational qualifications within the national systems. A 
further objective is for the establishment of a European Credit System 
for Vocational Education and Training (ECVET) to serve as a vehicle for 
facilitating transnational recognition of qualifications gained in initi-
al and continuing training. 

By way of contrast, the educational policy aim of DECVET is the sys-
tematic development and piloting of a credit transfer system within 
a German context. This will enable improved recording, transfer and 
crediting of learning outcomes from one part of the VET system in 
another area of the system. DECVET strives to increase horizontal and 
vertical permeability, meaning between equivalent educational sec-
tors as well as between educational phases with different levels (Fig. 1). 

In order to achieve this degree of permeability, ten branch specific 
projects have been ongoing since 2007. These have been developing 
and piloting credit transfer procedures and models on a nationwide 
basis. These projects have been supported by the companies provi-
ding training, by educational providers and by the vocational schools 
as well as receiving assistance from the social partners at a Federal 
Government and state level. 

ECVET

The European Credit System for 
Vocational Education and Training 
(ECVET) serves as an instrument 
for the transfer, accumulation and 
recognition of learning achieve-
ments in the field of vocational 
education and training . The aim 
of ECVET is to foster transnational 
mobility, comparability and com-
patibility in VET . 

DECVET

4 ThE DECVET PIlOT INITIATIVE

DECVET is not the direct imple-
mentation of ECVET in the form of 
a national credit transfer system . 
The initiative is currently piloting 
models for crediting competences 
at the interfaces of the German 
vocational education and training 
system . Core elements of ECVET 
such as outcome oriented learning 
units or credit points are being 
addressed within this process and 
consideration is also being accor-
ded to the particular characteris-
tics of the national VET system . 



Fig. 1: Permeability between educational levels

DECVET makes transitions easier for learners and the borders bet-
ween the various VET areas therefore become more fluid. This applies 
equally to learners in vocational training preparation, to learners in 
dual and full-time school based VET and to persons undergoing ad-
vanced vocational education and training. 
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EQF

The European Qualifications 
Framework (EQF) serves as a 
reference framework for lifelong 
learning . It maps the qualifications 
and competences of the respective 
national educational systems at a 
European level at eight reference 
levels . The aim therefore is for the 
EQF to act as a vehicle for fostering 

international understanding and 
comparability of learning outco-
mes across all educational sectors . 
In Germany, the Federal Govern-
ment and the states (Länder) have 
jointly agreed on the develop-
ment of a German Qualifications 
Framework (known by its German 
language abbreviation of DQR) .

6 ThE DECVET PIlOT INITIATIVE

This provides young people moving for example from full-time 
school based training to company based vocational education and 
training with a better opportunity to obtain credit transfers for learn- 
ing outcomes already achieved. The same also applies to young peo-
ple who wish to switch from one training occupation to another. Vo-
cational education and training has thus far had no system in place to 
enable learning achievements to be described and credited in a stan-
dardised way. The BMBF pilot initiative for the development of a credit 
transfer system aims to remove this deficiency. 

The initiative is aligned to the prevailing facts and circumstances 
of the German vocational education and training system and takes 
into account such factors as the dual VET system, the principle of the 
regulated occupation and the Vocational Training Act (BBiG). Existing 
programmes for the credit transfer of competences within the Ger-
man educational system (such as AnKOM) or programmes which map 
competences acquired in Germany across educational sectors (such 
as the German Qualifications Framework, DQR) also provide models 
to follow. The pilot initiative also incorporates general conditions and 
benchmarks which have been developed at a European level. These in-
clude both ECVET and the European Qualifications Framework (EQF). 

Improving permeability and the credit transfer of competences 
not only increases the attractiveness of vocational training pathways. 
Such an approach also particularly assists in the avoidance of waiting 
loops, of redundant training and of “educational cul-de-sacs”. 
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The testing ground:  
four interfaces in vocational  
education and training 

The DECVET projects are taking place at four interfaces (Fig. 2) within 
the German vocational education and training system. 
1.  The interface between vocational training preparation and dual 

training 
2.  The interface between dual training courses within an occupatio-

nal field 
3.  The interface between dual and full-time school based vocational 

education and training 
4.  The interface between dual VET and advanced vocational training 

Each of these interfaces focuses on different target groups and ex-
hibits particular problem areas which will be described in more detail 
below. 



Fig. 2: Interfaces in vocational education and training

Interface between vocational training preparation and 
dual training 

Pursuant to Section 1 (2) of the Vocational Training Act (BBiG), 
the purpose of vocational training preparation is to impart basic 
employability skills and thus lead into vocational education and 
training. Vocational training preparation is aimed at young people 
who are prevented from taking a direct route into training. These 
include young people with learning difficulties and young people 
who are socially disadvantaged as well as extending to encompass 
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young people who lack vocational orientation or who are at a 
disadvantage in the market. 

For this reason, vocational training preparation provision needs 
to take the requirements of an extremely heterogeneous target group 
into account. Possible gaps in educational provision need to be closed 
at various learning venues such as educational providers, vocational 
schools or companies. The focus is on motivating young people, on 
offering them the necessary vocational orientation and on fostering 
the process of gaining maturity. Alongside these measures, a further 
objective is to facilitate the transition to training by imparting initial 
vocational competences. 

“The Darmstadt Employment Agency 
has adopted a thoroughly positive 
attitude towards the ‘DECVET’ pilot 
project since its inception in 2007. 
The piloting of a credit transfer sys-
tem in vocational education and trai-
ning does not in any way derail the 
dual training system. Its effect has 
been to facilitate better comparabili-
ty of qualifications and the provision 
of credit transfers for periods of dual 
training. A differentiated assessment 
of performance enables learning 
outcomes at the dual training level to 
be better documented and perspec-
tively evaluated. Such conditions are 
bound to exert a positive influence 
on the motivation of participants. 
Relevant evidence of competence 

could also potentially improve the 
transition from school to work. In 
the semi-skilled and unskilled sector, 
recognised certifications which are 
provided within the scope of a voca-
tional preparation scheme improve 
chances of integration on the labour 
market. The use of a standardised 
system would also ensure an increase 
in awareness on the part of all trai-
ning market stakeholders (compa-
nies, educational establishments, 
participants) and thus lead to greater 
acceptance.” 

Susanne Berneit,  
Darmstadt Employment Agency

This means that the chances of obtaining a training place may im-
prove for the young people concerned. Acceptance and credit trans-
fer of learning outcomes already acquired during vocational training 
preparation on the part of the companies providing training and the 



chambers could assist in the upgrading of vocational preparation 
schemes. 

Interface between dual training courses within an 
occupational field  

The main characteristics of the dual system are practically related 
training within a company and the imparting of theoretical 
knowledge at a vocational school. Care needs to be taken that 
the respective curricular foundations and the structure of the 
examination system are interlinked. 

“The definition of learning units 
enables individual training pathways 
to be structured in a more flexible and 
more efficient manner. This provides a 
number of benefits for trainees. First of 
all, the crediting of completed modules 
makes it easier for them to change 
training occupations if they wish to 
seek a new vocational direction, or 
indeed if they are forced to do so by 
such occurrences as the insolvency of 
a company providing training. The 
description of learning units enables 
standardisation of the procedures for 
the transfer of learning outcomes from 
one VET course to another. At the same 
time, greater transparency is created. 
A system of learning units also, how-
ever, makes it easier to add further 

qualification modules to training 
occupations.

The organisation of training can be 
more closely aligned to the individual 
predispositions and strengths of the 
trainees and training can be linked to 
the competence requirements of the 
company. Learning which extends 
beyond the actual training occupation 
can be clearly made visible and better 
used in further working life.”

Representatives of the partner  
companies Audi AG, BMW Group,  

Brose GmbH & Co . KG, Bosch GmbH 
and Daimler AG within the  

“EDGE” Project

In the dual system, different training occupations such as those 
occupations included within the metalworking and electrical sector 
are consolidated into overarching occupational fields. Despite high 
degrees of curricular overlap in some cases, very few provisions are in 
place for the crediting of cross-occupational competences already ac-
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quired. The only area where credit transfers have thus far been possi-
ble has been for second training courses where one to two years are ta-
ken into account. This applies, for example, to second training courses 
in the updated industrial metalworking and electrical occupations. 

Regulation regarding credit transfer options where no course of 
vocational education and training has been completed is rare. For 
trainees, this means unnecessary repetitions when they change occu-
pation or company providing training. This is an area in which a cre-
dit transfer system can provide a remedy by enabling credit to be gi-
ven for competences already acquired. This would enable horizontal 
mobility to be facilitated. 

Interface between dual and full-time school based 
vocational education and training 

Comparable training occupations which are imparted both within 
the dual system and on a full-time school basis, such as commercial 
occupations, are held in varying regard. Although those who have 
completed full-time school based training courses have already 
acquired relevant occupational competences at the time they make 
the transition to a dual training course, the credit transfer of school 
achievements to a dual course of training very rarely occurs in 
practice. 

Although Section 7 BBiG allows state governments to make pro-
visions for the credit transfer of school-based training periods, very 
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Werner Stepanek
Principal of the  
Commercial School  
of Göppingen

“The ‘Eurolevel’* Project enables half 
of the theoretical training content of 
the training occupation to be imparted 
by attending lower vocational school 
(Berufskolleg I) and full theoretical 
training content to be delivered at 
upper vocational school (Berufskolleg 
II). In addition to this, attendance at 
a school-based practice company and 
a four-week practical placement en-
sure that trainees gain an insight into 
company reality. We greatly welcome 
the basic idea behind this project. It 
provides a model via which pupils can 
gain a credit transfer to the training 
period and content of a dual training 

occupation via attendance at a voca-
tional school. If, for example, full credit 
transfer is given for attendance at up-
per vocational school, young people no 
longer need attend vocational school as 
part of their dual training course. This 
means that the chamber may admit 
them to the final examination once 
they have secured a training contract 
and completed one year of practice in 
a company providing training. This 
project demonstrates an extremely 
good pathway via which better linking 
can take place between full-time school 
based training courses and the dual 
training system.” 

*The “Eurolevel” Project is being conduc-
ted by a consortium of the Association of 
Baden-Württemberg Chambers of Industry 
and Commerce, the Association of Baden-
Württemberg Chambers of Crafts and 
Trades and the Ministry of Education and 
Cultural Affairs, Young People and Sport of 
the State of Baden-Württemberg .
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little use is currently being made of these options in the states. For this 
reason, it is usual for decisions to be taken on an individual case ba-
sis in the event of a transition from full-time school based training to 
dual training. 

More transparent certifications for full-time school based training 
and better comparability of competences acquired in school based 
and dual VET may enable inhibitions regarding credit transfer to be 
reduced or even avoided altogether. As was the case with the interface 
described above, the focus here is on improving horizontal mobility 
within the dual system. 

 

Interface between dual VET and advanced vocational 
training 

The fourth interface relates to the transition between dual vocational 
education and training and advanced vocational training (Sections 
53 and 54 BBiG). Upgrading training in particular offers a route 
into middle management for those in employment. The tradition in 
Germany is for this middle tier of management to be recruited via 
vocational education and training. Advanced vocational training is 
provided to those who have completed initial VET in order to enable 
them to take on higher level specialist and management tasks within 
companies. 

There are, however, no regulated training courses for advanced 
vocational training. Only the examination is statutorily defined. Aims 



and content are stipulated and procedure and conditions for admis- 
sion to the examination are governed by regulation. In addition to 
this, admission to an advanced vocational training examination 
mostly requires candidates to have completed initial vocational edu-
cation and training and a minimum period of practical occupational 
activity. 
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Prof . Gerhard Syben 
BAQ Research  
Institute for  
Employment, Work 
and Qualification 
Bremen

“We need competence assessment 
procedures in order to make occu-
pational experience visible. Or in 
other words: informally acquired 
competences which are of significance 
in occupational contexts should be 
demonstrable. This will then enable us 
to take a more precise view of where we 

recognise occupational experience and 
what we are able to credit it to. In order 
to achieve effective recognition and 
credit transfer of informally acquired 
competences, they need to be linked 
with personal continuing training 
plans. Such plans can assist in avoiding 
having to hear what has already been 
heard, thus opening up more time for 
the acquisition of knowledge which 
cannot or cannot easily be learned in 
an informal manner. This also provides 
us with indications as to the areas in 
which experience is especially required 
alongside knowledge in order to achieve 
full employability skills.”

Workers aiming to complete advanced training measures are in 
possession of broadly based knowledge by dint of their occupatio-
nal experience. This is not restricted to the kind of formal knowledge 
imparted during initial vocational education and training. Non-for-
mal learning outcomes acquired via such procedures as additional 
train-ing and courses play a particular role at this interface. Notwith-
standing this, it is also important to accord due consideration to in-
formally acquired competences which are the result of occupational 
experience.  A credit transfer system makes it possible to record these 
competences. It may additionally lead to an interlinking of initial and 
continuing training in curricular terms whereas the taking into ac-
count of occupational experience may deliver added value to the com-
petence acquisition. 
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Creating the prerequisites for  
credit transfer 

Various stages of work were required at the four interfaces stated in 
order to create the necessary prerequisites for credit transfer. The ini-
tial aim was to determine the credit transfer potential. This led to the 
crystallisation of feasible applications for the credit transfer system. 
As a consequence, it was then possible to define the stages along the 
route to a credit transfer procedure (Fig. 3). 

Determining and describing learning outcome units

The individual parts of an occupational profile are stipulated via 
the definition of learning units. The foundations on which these 
learning units are based are the regulatory instruments and the work 
requirements of the companies. 



Fig. 3: Stages of development of a credit transfer procedure
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In terms of content, the learning units are mainly determined and 
dimensioned by fields of activity and tasks typical to the occupation. 
These include work and business processes as well as complex work 
situations usual within the respective area of deployment. The princi-
ple which applies to all learning units is that they should map com-
plete work activities. 

The stipulations and requirements thus determined serve as the 
basis for describing competences, skills and knowledge (Fig. 4) requi-
red for the execution of the respective work typical to the occupation 
in question.  

learning units

A learning unit is a component 
of a qualification and comprises 
various knowledge, skills and 
competences . The results of a 
learning unit may be evaluated 

and monitored . A qualification 
fundamentally consists of several 
learning units which learners may 
complete individually .
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“The development of learning units 
provides companies with additional 
support for the quality assurance 
of their training. In defining the 
learning units, an extremely specific 
description is provided of which 
learning outcomes should be achie-
ved in which stage of the vocational 
training. This leads to a more sophis-
ticated set of instruments which can 

be used to record and document the 
learning outcomes achieved. Com-
panies providing training are able to 
impart the required competences in 
an even more targeted way.” 

Representatives of the partner 
companies Audi AG, BMW Group, 

Brose GmbH & Co . KG, Bosch GmbH 
and Daimler AG within the  

“EDGE” Project

Fig. 4: Example presentations of learning units
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Determining competences – what should count is what 
someone “can do” 

Once the learning units have been defined, the focus is on evaluating 
the competences described and on monitoring the learning outcomes 
achieved. Procedures, recording instruments and examination 
types are developed, adapted and combined for this purpose. Due 
consideration is accorded to the specific characteristics of the 
respective interfaces whilst this takes place. 

In this way, various examination methods and instruments are 
currently emerging within the individual pilot projects. These in-
clude employment oriented situation-based tasks within the field of 
occupational activity, company tasks, project assignments involving 
a presentation and specialist oral examinations or simulation tasks. 
The procedures used make it possible to record competences in an em-
ployment oriented manner. 

learning Outcomes 

Learning outcomes are defi-
ned as knowledge, skills and 
competences which learners 
possess after the completion of a 
learning process . This means that 

they are in a position to apply and 
demonstrate the knowledge they 
have learned in relation to their 
own life world .
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Competence

Competence is defined as a 
person’s ability and willingness 
to apply his or her knowledge, 
abilities and personal, social and 
methodological skills in work and 
life situations . Competence also 
means using such knowledge, 
abilities and skills for occupatio-
nal and personal development . 
Competence is understood to 
refer to employability skills within 
this context .
The pilot projects have adopted 
this understanding of occupatio-
nal competence in describing the 

learning outcome units . This under-
standing is individually differentia-
ted in the respective projects . The 
definitions of competence used 
include that of the European Qua-
lifications Framework (EQF), which 
draws a distinction between know-
ledge, skills and competences . The 
German Qualifications Framework 
(DQR) also serves as a template . 
The DQR defines employability 
skills as comprising knowledge, 
skills, social competence and self-
competence .

In order to implement such competence assessment procedures, 
however, specific training courses are required for examination staff. 
This is the only way of ensuring that examiners are in possession of 
the relevant skills. 

Determining areas of congruity and overlaps between the 
subsystems 

A further task of the individual projects is to determine equivalences 
between the vocational qualifications and training courses forming 
the object of investigation. Clarification is required with regard to 
which learning units within different qualifications are equivalent 
and thus capable of comparison. Tests undertaken include whether 
the learning outcomes in vocational training preparation and dual 
training exhibit congruity in terms of depth and breadth. Information 
in this respect is provided both by the regulatory instruments of the 
individual occupations and by the learning units defined. 
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Assigning credit points 

Within the scope of the DECVET initiative, a debate is also taking 
place as to whether and to what extent credit points can act as 
a “common currency” in assisting to facilitate permeability in 
vocational training on the basis of credit transfer for competences 
already acquired or at least to make such permeability easier to 
achieve. 

For a complete programme of initial or advanced training, this 
process involves the stipulation of a total number of points of which 
individual learning units form sections. For this reason, the number 
of points to be achieved in the learning units constitute subsets. The 
respective number of points depends on the relative (quantitative and 
qualitative) proportion which the learning unit makes up within the 
qualification as a whole. 

Credit points

 Credit points are defined as a set 
of evaluated learning outcomes 
for an individual person . They 
are achieved by completing 
learning units, although they 

are subject to different weighting . 
Credit points may be accumulated 
in order to obtain a qualification or 
else transferred to other training 
courses or qualifications .
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This means that the credit points provide a weighting of the learn-
ing units as compared with the whole qualification. 

Developing and piloting credit transfer procedures 

An equivalence comparison is deployed in order to determine the 
possible credit transfer potential for the training course in question. 
This takes place via such means as mapping regulatory instruments 

Fig. 5: Credit transfer of competences in terms of time dimension



or on the basis of the competences demonstrated. The credit transfer 
potential means the scope of equivalent learning outcomes which are 
comparable in terms of breadth and depth. This process is conducted 
in close coordination with the chambers involved, the companies 
providing training and schools operating at the respective interfaces. 

The consequences arising from a credit transfer of learning out-
comes may be very different. Aspects such as a shortening of training 
times are conceivable (Fig. 5). Further possibilities are the omission of 
completed learning units whilst other learning units are dealt with in 
greater detail or the recognition of additional qualifications. Debate 
in this area has not yet been concluded. The expectation is that cred-
it transfer procedures will differ in a way specific to the interface in 
question. 
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Credit transfer models  
in practice 

In order to develop usable models for the purpose of crediting learning 
outcomes in practice, due consideration needs to be accorded to the 
particular characteristics of each interface. 

The projects relating to the first three interfaces offer opportuni-
ties to credit existing learning outcomes to dual courses of training 
in particular. This involves taking learning outcomes from vocational 
training preparation, full-time school based training or a related dual 
course of VET into account. In such cases, a time-based credit transfer 
such as that outlined in Fig. 5 could be deployed. 

The credit transfer system developed by the DECVET initiative aims 
to retain the principle of the regulated occupation. This needs to be ta-
ken into account during practical piloting. With regard to the develop-
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ment of credit transfer models which shorten the period of training, 
particular attention needs to be paid to general organisational con-
ditions. This means, for example, that company content needs to be 
coordinated with vocational school based content and with the time 
structure of the examination system. 

Alongside the possibility of reducing the period of training for the 
continuation course, there is also an option to offer learners individu-
al support by providing additional training. This may take place via 
such means as the acquisition of (cross) specialist competences or ad-
ditional qualifications or by spending periods of time abroad. 

The crucial factor within the dual system is that the companies 
providing training agree to the credit transfer and that they act joint-
ly with the trainees in making application to the competent body. It is 
the responsibility of the competent body to make a decision on the ap-
proval of the application. 

In contrast to the first three interfaces, the fourth interface offers 
opportunities to improve the transition from the dual system to ad-
vanced vocational training. Since no binding curricula exist, the chal-
lenge initially comprises describing learning outcomes. In this area, 
only examination procedures and conditions for admission to the ex-
amination are statutorily prescribed. In order to receive a credit trans-
fer, candidates need to provide evidence that they have completed a 
course of vocational education and training and that they are in em-
ployment. This means that informally acquired competences should 
also be included in the development of credit transfer procedures. 
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In the wake of the development work conducted in DECVET, it be-
came apparent that the particular characteristics of the respective 
interfaces require different credit transfer procedures. The aim of the 
following section is to present models to serve as examples in indicat-
ing the possible nature of credit transfer of learning outcomes at the 
respective interfaces. The examples outline opportunities which arise 
both for the learners and for the companies providing training which 
are involved. 

Increasing the chances for credit transfer between 
vocational training preparation and dual vocational 
education and training 

The precondition for crediting learning outcomes to a higher 
level training course is to identify appropriate procedures for the 
assessment of competences acquired. Whereas an established 
examination system already exists in dual vocational education and 
training, such a system still needs to be implemented for vocational 
training preparation. The quality of the competence assessment 
procedures is a crucial factor within this process. High quality 
procedures in this regard may be of major assistance in creating or 
increasing mutual trust between stakeholders. 

Figure 6 illustrates the competence assessment procedures used 
in DECVET projects conducted by Deutsche Bahn AG (German Rail-
ways), the Inter-Company Training Association (ÜAG) of Jena and the 



Educational Institute of Hessian Trade and Industry (BWHW) working 
in conjunction with the Institute for Vocational Training, Labour Mar-
ket and Social Policy (INBAS). These instruments are deployed for the 
monitoring of learning outcomes in vocational training preparation. 
The projects have also proposed instruments for the structuring of the 
learning process. Learners keep a structured report book, for example 
(Fig. 7). The young people ultimately demonstrate their competences 
on the basis of a combination of written, oral and practical tests. Ma-
trices are used to assist in the evaluation of work processes and work 
results (Fig. 8). 

Fig. 6: Instruments for the recording of competences at the interface between  
vocational training preparation and dual VET
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Kathrin has also benefited from such a competence assessment 
procedure. Her example will be presented below. Kathrin does not ini-
tially succeed in gaining direct entry to company-based training. For 
this reason, she is assigned to a vocational preparation scheme by the 
Federal Employment Agency. During the vocational preparation  
scheme, Kathrin completes the two learning units “Basic principles of 



 27CrEDIT TrANsFEr mODEls IN PrACTICE 

Fig. 7: Structured report 
book (developed by BWHW/
INBAS )

Fig. 8: Matrix for  
the evaluation of  
acquired competences  
(developed by  
Deutsche Bahn AG)



manual metalworking” and “Basic principles of machine metalwork-
ing”. These learning units address theoretical and practical focuses of 
the various occupations in the metalworking sector. 
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Once joint agreement with the trainer has been reached, the po-
sitive development Kathrin displays in terms of personality and per-
formance leads to a competence assessment registration. There could 
also be the prior option of using an assessment questionnaire to eva-
luate apprenticeship entry maturity and to record this in writing. The 
process concludes with a competence assessment which is carried out 
in the same style as a final examination in the occupational field of 
metalworking and confirmed or conducted by the respective cham-
ber. At least two trained examiners carry out the competence assess-
ment. As well as the practical part of the assessment, during which 
Kathrin produces a workpiece and explains her work in a situative oral 
examination, she also answers written questions relating to specialist 
theory and business and social studies. Evaluation takes place on the 
basis of a standardised matrix which accords a different weighting 
to the individual thematic areas. Kathrin fulfils the requirement and 
successfully completes each learning unit. 

Following the competence assessment, the learning outcome is 
documented via a certificate. This enables learners such as Kathrin to 
receive a reliable document. This assists host institutions, generally 
the companies providing training, to recognise the competences de-
monstrated and offer a credit transfer. 



The certificates and the evidence they provide can serve as a vehi-
cle for significantly improving the chance of finding a training place. 
In Kathrin’s case, the company recognises the certificate and waives 
the aptitude and recruitment test. Further opportunities for a credit 
transfer can also be agreed between the companies offering training, 
the learners and the chambers. Such opportunities could include ex-
emption from aptitude or recruitment tests or from the initial phases 
of basic training. 

Project principals

Educational Institute of hessian 
Trade and Industry (BWhW) 
Institute for Vocational  
Training, labour market and 
social Policy (INBAs gmbh)
Occupations from the occupatio-
nal field of metalworking techno-
logy, e .g .
•  Plant mechanic
•  Industrial mechanic
•  Construction mechanic
•  Tools mechanic
•  Metalworker

Deutsche Bahn Ag (german 
railways), DB Training, Berlin/
Frankfurt a . m . 
•  Commercial and service oriented 

occupations
•  Metalworking and electrical  

engineering occupations
•  Transport occupations

Inter-Company Training Associa-
tion and Employment Develop-
ment Agency (ÜAg) of Jena 
Main focus on occupations in the 
metalworking sector
•  Industrial mechanic and
•  Metalworker
but also covering other training oc-
cupations within the metalworking 
occupational field .
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Improving the credit transfer of competences within  
an occupational field in dual training 

Daniel has completed the first two years of training in the three-and-
a-half year dual training programme in the occupation of electronics 
technician for automation technology and has achieved a good 
degree of success. 

Financial difficulties at the company providing training mean 
that he is unable to complete his training. When he searches for a 
comparable position he is offered a training place in the occupation of 
mechatronics fitter. 
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Conditions to enable a smoother transition from one occupa- 
tion to another are currently being created. The DECVET pilot project 
conducted by the Research Institute for Vocational Education and 
Training (f-bb) has cooperated with companies from the automobile 
sector on the joint identification of learning units for eight training 
occupations. For this purpose, the learning outcomes which trainees 
possess at the end of the respective VET courses have been described. 
This makes credit transfer opportunities between adjacent occupa-
tions visible. Within this context, the equivalence of the learning 



units was evaluated in terms of depth and breadth. This makes it pos-
sible to achieve better identification of curricular intersections of the 
various occupations. The results of this process included joint units in 
the first year of training in the occupations of electronics technician 
for automation technology and mechatronics fitter. 

Table 1: Example of joint learning units in two dual training occupations in the first 
year of training

Electronics technician for automation techno-
logy (EAT) – mechatronics fitter (mETrO: 

Joint units in the first year of training

Average learning 
duration (months)

mETrO EAT

Produce mechanical components using  
manual procedures

3 1 – 2

Construct and use electronic sub-assemblies 1 3

Construct and commission electro technology 
installation circuits

2 2

Construct and commission hard-wired  
control systems

1 2

Construct and commission pneumatic and 
hydraulic subsystems

2 1

The first two years of training in the occupation of electronics 
technician for automation technology comprise eight units. A credit 
transfer of up to 100% for the occupation of mechatronics technician 
can be awarded for some of these units due to the equivalence which 
has been ascertained (Table 1). The individual units are described in 
terms of knowledge, skills and competences. Daniel is able to prove 
that he has completed the learning units because the company relin-
quishing his training contract has issued competence certifications. 
This gives the new company providing training with a precise picture 
of the competences Daniel brings with him from his previous trai-
ning. 

A competence assessment procedure could take place in the fol-
lowing manner. The learning units for training in the occupation of 
electronics technician for automation technology are concluded by 
means of a complex examination. This examination is conducted by 
the companies he is leaving and joining in agreement with the voca-
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tional school responsible. In order for this to take place, the chamber 
will need to have confirmed aptitude to conduct the competence as-
sessment on the part of the company providing training. In order to 
ensure that there is effective coordination between companies and 
the vocational school and that the learning outcomes of the indivi-
dual units can be documented, the EDGE Project conducted by the 
Research Institute for Vocational Education and Training (f-bb) in Nu-
remberg has developed a Competence Pass. If this pass is filled in by 
trainees and countersigned by the contact partners in the company 
and at the vocational school on an ongoing basis, it is possible to see at 
any time which parts of training have been completed and which unit 
contents have been imparted at the two learning venues. 
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An appropriate certificate can also provide information in this 
regard, as is the case in the ASKU Project conducted by the Schwerin 
Training Centre (SAZ) (Fig. 9). This certificate is issued in conjunction 
with an assessment form which documents the competences which 
have been ascertained. 

The final result for Daniel is that he is able to receive a credit trans-
fer for two thirds of the training he has completed in the occupation 
electronics technician for automation technology once submissions 
have been made to the competent chamber. Because of his previous 
levels of achievement, an agreement is reached that missing content 
can be imparted parallel to ongoing training. This means that Daniel 
can enter the third year of training in the occupation of mechatronics 
fitter without any loss of time. 



Fig. 9: Certificate and assess-
ment form after completion 
of a learning unit (issued 
by the Schwerin Training 
Centre, SAZ)
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Daniel’s case makes it clear how credit transfer can assist in in- 
creasing horizontal permeability. The prerequisite for this is to iden-
tify curricular intersections within an occupational field. In develop-
ing a credit transfer procedure at this interface, it is important to in-
vestigate joint learning outcomes within a whole occupational field. 
Results thus far show that overlaps exist during the first years of train-
ing in particular. Notwithstanding this, the findings also demon- 
strate that increasing specialisation in the later course of training  
reduces credit transfer potential. 

Project principals

research Institute for Voca-
tional Education and Training 
(f-bb), Nuremberg
•  Machine and plant operator
•  Production mechanic
•  Vehicle mechatronics  

technician
•  Motor vehicle body and vehicle 

construction mechanic 
•  Mechatronics fitter
•  Industrial mechatronics  

technician

•  Electronics technician for  
automation technology 

•  Industrial mechanic
•  Tools mechanic

schwerin Training Centre (sAZ)
•  Mechanic in plastics and rubber 

processing 
•  Tools mechanic
•  Mechatronics fitter

For trainees at this interface, however, credit transfer offers a con-
siderable benefit in every case due to the fact that it enables the avoi-
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dance of unnecessary waiting loops after a change of training occupa-
tion within an occupational field. 

Facilitating the transition from full-time school based 
training to dual VET

The reduced level of practical relevance of full-time school based  
training courses is sometimes viewed as inhibiting credit transfer. De-
spite such objections, an equivalence comparison shows that overlaps 
certainly exist between related school based and dual training occup-
ations. This particularly forms a foundation for the possible awarding 
of a time-based credit transfer. This enables training time to be waived 
for learners who wish to commence dual training following comple-
tion of a school-based course. This thus saves them from having to 
pursue an extended training pathway. 

This can be demonstrated in the case of Isabel, who having completed 
training as a state certified business assistant specialising in informa-
tion processing, commences dual training in the occupation of office 
management clerk. A credit transfer procedure permits her to avoid 
redundancies in training. 

After obtaining a good intermediate school leaving certificate, Isa-
bel initially completes the two-year vocational training programme 
in the occupation of state certified business assistant at a vocational 
school in Saxony. This occupational profile contains the precise areas 
of activity in which she later wishes to work. 

At the full-time vocational school, learning objectives are addressed 
in an employment oriented and situationally related manner which 
mostly involves use of the computer. Parallel to this, Isabel has the op-
portunity to deploy and expand her diverse skills in company place-
ments. 

In the final company in which she undertakes an internship, the op-
portunity arises to take a position as assistant to a head of department 
in two to three years’ time. Nevertheless, such a role in this family-ow-
ned SME traditionally requires a vocational qualification in the occup-
ation of office management clerk. 
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The Head of Human Resources at the company offers Isabel the chance 
to begin dual training as an office management clerk at the company 
once she has successfully completed her qualification at the full-time 
vocational school. It would be conceivable to shorten the period of 
training required. In order to be able to achieve the training objecti-
ves within this shortened period, however, it is important to obtain a 
precise picture of the competences which have already been acquired 
and of those competences which are still missing. 

The summary of the learning units at the full-time vocational school 
enables the Head of Human Resources to recognise that there is po-
tential for credit transfer in numerous fields of activity which have 
been covered. The specialist competences depicted, for example, al-
low the conclusion to be reached that learning outcomes of a compa-
rable breadth and depth will be present once the vocational training 
has been completed. 

The learning outcomes of both VET courses are described in terms of 
professional competences (skills and knowledge) and personal compe-
tences. A specialist commission has drawn up a relevant credit trans-
fer recommendation. This tells the Head of Human Resources that 
equivalent learning outcomes exist. For this reason, a transfer of cre-
dits is possible for the respective professional competences. In order to 
plan company-based training over a shortened period, Isabel’s Head 



Fig. 10: Recommendation 
for the credit transfer of 
learning outcomes (left) and 
equivalence comparison of 
learning outcomes (right), 
developed by AFBB Dresden
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of Human Resources seeks advice from the training consultant at the 
Chamber of Industry and Commerce. The foundation for the design 
concept of the shortened training is provided by the documentation 
of areas where competences are missing within the comparison of the 
learning outcomes (Fig. 10). 
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Karin Häcker from 
the Baden-Württem-
berg Association of 
Chambers of Crafts 
and Trades
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“Within the scope of the Eurolevel 
Project, we are piloting a so-called 
“learning document” as a competence 
assessment instrument in craft trades 
occupations. The learning document 
is a significantly expanded report book 
which presents the solution of work 
tasks in a substantiated manner. This 
enables it to deliver a proven effect 

in terms of increasing quality in dual 
training. It clearly fosters the exchange 
of information between trainers and 
apprentices. Companies are better 
able to assess the competences of their 
trainees and the apprentices them-
selves approach their work tasks in 
a committed manner. Although this 
detailed presentation of solutions and 
the support provided by trainers take 
time, all those involved confirm that 
the benefits delivered by the learning 
document far outweigh any expense of 
time incurred. Notwithstanding this, 
it is questionable that the instrument 
could serve as a basis for the awarding 
of credit points due to the fact that its 
validity is not secured.”

The tasks which Isabel needs to tackle in the final examination area 
of “Micro and macro-economic business processes/accountancy and 
controlling” include complex matters from the areas of procurement 
and bookkeeping. In addition to this, she is required to prepare and 
present a project which she subsequently must defend in a specialist 
oral examination. There is also an oral examination in business Eng-
lish. Having successfully completed her full-time school based voca-
tional training, she is now entitled to call herself “state certified busi-
ness assistant specialising in information processing”. 

In order to credit the competences acquired in the school-based train-
ing to dual training, the DECVET pilot project conducted by the Aca-



demy for Vocational Training (AFBB) in Dresden has developed a set of 
competence assessment instruments. 

Further opportunities for competence assessment at this interface 
are discussed in the Eurolevel Project. The method of the specialist 
oral examination is currently being piloted in order to be able to iden-
tify competences in the training occupation of wholesale and foreign 
trade clerk. A further possibility under discussion is the “learning 
document”. This involves the assignment of a company-related task 
by training staff which the learners are then required to tackle. The 
learning document records material data relating to the fulfilment of 
the task. This enables the acquisition of knowledge, skills and compe-
tences on the part of the trainees to be identified during the training 
period. 

The specific example of Isabel displays the following aspects. The 
completion of her first course of vocational training enabled her to lay 
down a solid foundation for her future career path. When signing the 
training contract for the occupation of office management clerk, Isa-
bel and the Head of Human Resources agree on a credit transfer of one 
third of the total points for the training. This means that the remai-
ning period of training is reduced by twelve months. 
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Project principals

Academy for Vocational  
Training (AFBB) in Dresden 
•  State certified business  

assistant specialising in  
information processing

•  Commercial clerk for office 
communication

•  Office management clerk
•  International tourism assistant
•  Travel agent

Consortium of the Association 
of Baden-Württemberg Cham-
bers of Industry and Commerce, 
the Association of Baden-Würt-
temberg Chambers of Crafts 
and Trades and the ministry of 
Education and Cultural Affairs, 
young People and sport of the 
state of Baden-Württemberg .
•  Wholesale and foreign trade 

clerk
•  Plant mechanic for sanitary, 

heating and air conditioning 
systems



Identifying and crediting competences between dual 
vocational education and training and advanced 
vocational training 

The potential for credit transfer is located in significantly different 
areas in the dual system and in advanced vocational training. The 
main reason for this is the fact that no statutorily regulated training 
courses exist for advanced vocational training. This means that the 
DECVET projects conducted at the fourth interface are confronted 
with the task of developing appropriate procedures to assist in the 
identification of competences and of areas of potential for credit 
transfer. 

The competence assessment procedures required in this regard may 
prove to be very different in nature. Possibilities include project work, 
company-related assignments, situation-based tasks and business  
simulations. The objective fundamentally remains the same: making 
competences already acquired visible regardless of whether such 
competences have been gained formally within a course of vocational 
education and training, non-formally within the scope of other  
courses or informally via occupational experience. 

One of the participants in such a competence assessment procedure 
was Jens, who successfully completed training in the occupation of 
mechatronics fitter three years ago. The company which had provided 
him with training was, however, unable to offer him permanent em-
ployment. He has attended various courses to extend his knowledge 
in the fields of technology and organisation and would now like to 
undertake the advanced training required to become a certified in-
dustrial foreman. Because he is unable to demonstrate the sufficient 
level of occupational practice needed he completes a competence as-
sessment procedure. This also constitutes an integrated analysis of po-
tential conducted by the educational provider. Alongside the usual ex-
amination forms such as formal written exams, situation based tasks 
and specialist oral examinations, the analysis also includes a complex 
case study or a system simulation activity. 

Personal competences, social competences and management skills 
in particular may also be acquired in other life and learning contexts 
such as via the exercise of responsible tasks in clubs. The procedures 
enable account to be taken of this. 
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One possible way of identifying these competences is via system simu-
lation activities. These investigate employability skills by simulating 
a real area of activity. This is a particularly suitable way of identifying 
and demonstrating individual knowledge, skills and the status of abil-
ities with regard to the cross-disciplinary competences of a candida-
te. Once the results have been evaluated, competences are documen-
ted in an individual “strengths and weaknesses profile”. It emerges 
that Jens already has very good knowledge and skills with regard to 
technical issues in particular whereas he needs to undergo further 
development in the areas of human resources and management. The 
educational provider uses this detailed information as the basis for 
working together with Jens on drawing up his own individual com-
petence development concept. This possibility has been developed by 
the Bremen Centre for Mechatronics (BCM) acting in conjunction with 
the Bremen Institute for Work Science (aib). It is, however, only one 
method of identifying competences. 

Another concept is provided by the BAQ – the Research Institute for 
Employment, Work and Qualification in Bremen. This involves acti-
vity-based situational tasks to ascertain the competences of up and 
coming foremen. The challenge here is to use situational tasks as a ve-
hicle for mapping the complexity of the construction sector and of its 
task areas and work processes. The parties involved in a cooperation 
project are also addressing the requirement to identify competences 
which provide the ability to deal with complex work tasks. The Halle 
based Training Promotion Association for the Chemical Sector (QFC) 
and the Saxony Educational Association for Environmental Protection 
and Chemical Occupations (SBG) have joined forces with the Technical 



University of Darmstadt to pursue work in this area. Their aim is to fa-
cilitate a credit transfer for the advanced vocational training leading 
to a qualification as certified (chemical) industrial foreman. A team 
task, a company project task and documentation enable competences 
to be demonstrated in real work environments. 

The competences documented in this fashion can be credited in dif-
ferent ways. If certain prerequisites are fulfilled, Section 56 (2) of the 
Vocational Training Act (BBiG) provides a possibility for individual 
examination components in some advanced training regulations to 
be waived on application. Alongside this exemption from examina-
tion elements, credit transfer options also exist below the regulato-
ry level. Individualisation of examination preparation presents one 
route. Learning outcomes achieved can be credited towards prepara-
tion courses. This would provide high time and financial benefits for 
participants. Regulations governing admission to the examination 
are a further alternative which is the object of debate. It may transpire, 
for example, that candidates do not fulfil the formal requirements 
because they do not have the necessary minimum period of occupa-
tional experience. In such a case, educational providers may issue a re-
commendation for admission to the examination. Such an approach 
would be possible if a candidate were to subject him or herself to a 
competence assessment in order to provide evidence of the necessary 
practical skills in the occupation. 
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Project principals

BAQ research Institute for Em-
ployment, Work and Qualifica-
tion, Bremen
•  Foreman
•  Skilled worker

BCm – Bremen Centre for 
mechatronics & aib – Bremen 
Institute for Work science, 
University of Bremen
•  Certified (mechatronics)  

industrial foreman

•  Systems technician in mechatro-
nics

•  Mechatronics fitter
•  State certified mechatronics 

technician

QFC – Training Promotion Associ-
ation for the Chemical sector
•  Chemical technician
•  Chemical laboratory technician
•  Certified (chemical) industrial 

foreman



Success has its basis in joint action  
and mutual trust 
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The DECVET initiative is breaking new ground with its development 
of credit point and credit transfer models in vocational education and 
training. 

In order to implement an innovative project in practical terms, there 
needs to be a willingness to embrace new developments, change pro-
cesses and creative risk. The initial focus needs to be on agreeing joint 
objectives and on establishing the rules which govern cooperation in 
order to create a reliable basis. Cooperation, participation and trust 
are indispensable if all stakeholders are to work together in an effec-
tive way. 

These principles are also of fundamental significance to the DECVET 
projects. The initiative is creating trust by allowing effective scope to 



be accorded to the various positions, functions and vested interests in-
volved in a differentiated and equivalent manner. The requirements 
of all the stakeholders are taken into account: the educational provi-
ders, the vocational schools, the chambers, the examination boards, 
the ministries and, last but not least, the companies. 
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Dr . Simone Danek
Managing Director 
of Initial and Con-
tinuing Vocational 
Education and 
Training at the 
Chamber of Industry 
and Commerce of 
Halle-Dessau

“The ‘ECVET Chemical’ project 
operates at the interface between 
initial vocational education and 
training and advanced vocational 
training. The aim is to use competence 
assessment as a vehicle for determi-
ning the employability skills of test 
persons with regard to the processing 
of routine work and problems on both 

an individual and group level. One 
positive aspect of this approach from 
the point of view of trade and industry 
is that participants would be able to 
receive a current profile of their own 
strengths and weaknesses.

The fact that outcome oriented 
competence assessment still involves 
a high degree of expenditure is, how-
ever, perceived to be negative. With 
regard to the possible introduction 
of such a credit transfer procedure, a 
cost-benefit analysis is an urgent ne-
cessity. Advanced vocational training 
examinations need to remain possible 
to organise and affordable.”



“From our point of view, before a 
credit point system is introduced on 
a national basis it will be essential 
to subject objections to serious in-
vestigation and to continue to adopt 
the current dual training system as 
our reference point. The dual system 
must not be replaced or drastically 

altered in any way. The aim of 
vocational training must continue 
to be to provide full occupational 
qualifications.”

Susanne Berneit
Darmstadt Employment Agency 
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The regional steering groups and advisory boards of the projects pro-
vide participants with an opportunity to bring their ideas regarding 
the development and piloting process to the table in a timely manner. 
They are able to coordinate action plans, undertake interim evalua-
tions and agree on corrections or adaptations to the projects. These 
may then be discussed and consulted upon in the National Advisory 
Council of the DECVET initiative. The focus is on using the experien-
ces of these cooperative efforts to gradually establish a basis of trust. 
This means that the DECVET pilot initiative can set an example for the 
future dissemination and implementation of the credit transfer mo-
dels. 



“There is no doubt that the idea of the 
credit transfer system offers sufficient 
inherent potential. This particularly 
applies against the background of 
demographic development in the 
training sector and the increasingly 
vehement protestations of trade and 
industry that they are unable to find 
suitable applicants and in the light 
of the associated intention to recruit 
young skilled workers from the ranks 
of those who participate in vocational 
preparation schemes. The difficulty 
lies in the conscious implementation 
of the idea rather than in the route to 
a successful vocational qualification 
via vocational preparation and VET 
within a defined period of time. The 
dual VET system offers a good platform 
in this regard. Closer cooperation bet-
ween “vocational preparers”, “human 
resources decision makers”, trainers 
and (not to forget) vocational schools 
is certainly of crucial significance. It 
may also be necessary to deploy the 
existing pedagogical tools in a more 
conscious and targeted way within 
the individual phases of training (and 
not in a manner which merely relates 
to vocational preparation and VET). 
This will enable the achievements, 

the acquired skills and the existing 
social competence of participants in 
vocational preparation schemes to be 
certifiable and also be rendered more 
transparent by the credit transfer 
system. This is where I perceive the 
intersection to be, the prerequisite for 
the necessary degree of acceptance by 
VET. If we succeed in moving beyond 
arguing from the point of view of 
necessity and achieve and sustain a 
stable level of quality in professional 
and social core areas, it will be possible 
in the medium term to use the credit 
transfer system as a means for facili-
tating rapid access to and completion 
of VET for participants in vocational 
preparation. Those who doubt the 
wisdom of this approach – possibly 
with regard to their own company cul-
ture – will need to be integrated into 
the implementation of this project via 
good and well-founded cooperation 
at the interface between vocational 
preparation and VET.”

Klaus-Peter Wintzler 
KEMPFER & KOLAKOVIC  

Berufsausbildungs GmbH  
Jena
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A look ahead 
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The BMBF pilot initiative makes a contribution towards the reform of 
vocational education and training in Germany in many respects. It in-
corporates European stipulations and ideas and is actively integrated 
into the educational policy and academic debate on reform. 

One of the focuses of the present debate is to create greater permeabi-
lity and transparency by using a credit transfer system to credit learn-
ing achievements. This applies vertically between educational levels 
and horizontally between different areas of vocational education 
and training. The DECVET initiative uses its credit transfer system to 
implement this stipulation. In conjunction with the results from the 
ANKOM initiative, it provides important findings and usable credit 
transfer models for the various interfaces. It takes account of the pre-
requisites and general conditions which are important for the respec-



tive implementation. This includes stipulating the general conditions 
relevant to the use of a credit system at institutional and regulatory le-
vel. This is the only way of determining where the opportunities – and 
the limitations – of a generalisation of cooperation forms and proce-
dures lie. This means that DECVET provides educational policymakers 
and VET stakeholders with results which may serve as the foundation 
for further decision making and structural processes. 

A second educational policy stipulation is to make learning outcomes 
and competences verifiable in order to achieve greater transparency 
and permeability in vocational education and training. Alignment 
towards learning outcomes and competences constitutes the basis for 
such permeability and credit transfer procedures. In future, it should 
be possible to credit and measure these learning outcomes in a better 
manner. For this purpose, the DECVET projects are also developing 
and piloting feasible concepts, methods and instruments for these re-
quirements. As well as being used in credit transfer procedures, these 
results may also be of assistance in the further development of a com-
petence based initial and continuing training system. The DECVET 
projects will deliver transferable work concepts and piloting findings 
and will respond to the following questions. 

• How can learning outcome units be designed and dimensioned? 
Which dimensions have proved their worth in practice? How can 
skills defined in curricular terms be described in an outcome orien-
ted way? 

• Which approaches and criteria are suitable for equivalence com-
parisons between different training courses? How can equivalence 
comparisons be made useful for credit transfers and linking of trai-
ning courses? 

• Which competence assessment procedures and methods can be de-
ployed effectively to meet the requirements of academic research 
as well as practical requirements in terms of work, time and proce-
dural economics? Which new requirements do competence orien-
ted examinations place on examination staff? How can these new 
examination requirements be imparted? 

The first two areas of questions have been largely addressed. Du-
ring the third phase, the DECVET projects will now concentrate on 
developing and piloting training concepts for examination staff. Va-
rious “crediting approaches” for credit transfer procedures will also 
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be drawn up and tested. In addition to this, further tests will be run on 
the competence based examinations which have previously been de-
veloped. 

Once the test phase has been concluded, the results will serve as 
the basis for investigating the extent to which credit transfer models 
at the various interfaces are capable of standardisation and transfer. 

Insufficient permeability is a structural weakness of the German 
educational system. There is also a lack of established procedures for 
the recognition of non-formal and informal learning. The develop-
ment of a credit transfer system for vocational education and training 
provides an opportunity to address these weaknesses. The piloting 
of various credit transfer models and related conceptual work is also 
enabling the initiative to make a significant contribution in overall 
terms to the current debate on the modernisation of the German edu-
cational system. It is not the least of the achievements of the DECVET 
initiative that it is therefore having an impact on increasing individu-
al educational opportunities in Germany. 
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DECVET – the initiative in brief

Term of the initiative

Term of the projects: 1 November 2007 until 31 March 2012 at the latest
Evaluation research: 1 January 2008 until 30 June 2012

Batch 1: Interface between vocational training preparation and dual VET
• BWHW – Educational Institute of Hessian Trade and Industry 
 Dr. Cornelia Seitz, e-mail: seitz.cornelia@bwhw.de
 INBAS GmbH – Institute for Vocational Training, Labour Market  

and  Social Policy 
 Dr. Petra Notz, e-mail: notz@inbas.com
•  Deutsche Bahn AG (German Railways), DB Training,  

Berlin/Frankfurt a. M.
 Jürgen Laubersheimer, e-mail: juergen.laubersheimer@deutschebahn.de
 Julia Jaspers, e-mail: julia.jaspers@deutschebahn.de
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• ÜAG – Inter-Company Training Association and Employment 
Development Agency of Jena 

 Ines Letsch, e-mail: ines.letsch@ueag-jena.de
 Nadja Semrau, e-mail: nadja.semrau@ueag-jena.de

 
Batch 2: Interface between joint cross-occupational 
qualifications within an occupational field
• f-bb – Research Institute for Vocational Education and  

Training, Nuremberg
 Dr. Thomas Reglin, e-mail: reglin.thomas@f-bb.de
• SAZ – Schwerin Training Centre  
 Prof. Helmut Ernst, e-mail: ernst@sazev.de

Batch 3: Interface between dual and full-time school based 
vocational education and training
•  AFBB – Academy for Vocational Training, Dresden  
 Daniel Hauswald, e-mail: dhauswald@afbb-ggmbh.de 
• Consortium of the Association of Baden-Württemberg Cham-

bers of Industry and Commerce, the Association of Baden-
Württemberg Chambers of Crafts and Trades and the Ministry 
of Education and Cultural Affairs, Young People and Sport of 
the State of Baden-Württemberg

 Dr. Thilo Lang, e-mail: thilo.lang@km.kv.bwl.de

Batch 4: Interface between dual VET and advanced  
vocational training
• BAQ – Research Institute for Employment, Work and  

Qualification, Bremen
 Prof. Gerhard Syben, e-mail: institut@baq-bremen.de 
• BCM – Bremen Centre for Mechatronics & aib – Bremen  

Institute for Work Science, University of Bremen
 Prof. Franz J. Heeg, e-mail: hee@aib.uni-bremen.de
• QFC – Training Promotion Association for the Chemical Sector, 

Halle; Saxony Educational Association for Environmental Pro-
tection and Chemical Occupations, Dresden (SBG); Technical 
University of Dresden; Jena Institute for Vocational Education 
and Training Research & Consultancy (JIBB)

 Eva Kotermann, e-mail: eva.kotermann@qfc.de
 Bodo Bastian, e-mail: bodo.bastian@qfc.de
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Evaluation research of the DECVET pilot initiative

Evaluation research for the projects of the pilot initiative is provided by 
a consortium of the Otto von Guericke University of Magdeburg and the 
Friedrich Schiller University of Jena.

Otto von Guericke University of Magdeburg
Institute of Vocational and Business Education 
School of Vocational Education

Contact: 
Prof. Dietmar Frommberger, e-mail: dietmar.frommberger@ovgu.de
Anita Milolaza, e-mail: anita.milolaza@ovgu.de 

Friedrich Schiller University of Jena 
Faculty of Economic Science
School of Business Education

Contact:
Prof. Holger Reinisch, e-mail: h.reinisch@wiwi.uni-jena.de
Stefanie Schiller, e-mail: stefanie.schiller@uni-jena.de

Project coordination and administration

The DECVET pilot initiative is being conducted on behalf of the Federal 
Ministry of Education and Research (BMBF). Coordination and specialist 
support is provided by the Federal Institute for Vocational Education and 
Training (BIBB).
  
Contact:
Christiane Köhlmann-Eckel, e-mail: koehlmann-eckel@bibb.de
Dr. Egon Meerten, e-mail: meerten@bibb.de

Technical management of Batches 1-4
(1)  Thomas Bergzog, e-mail: bergzog@bibb.de
(2)  Prof. Andreas Diettrich, e-mail: andreas.diettrich@uni-rostock.de
(3)  Dr. Egon Meerten, e-mail: meerten@bibb.de
(4)  Christiane Köhlmann-Eckel, e-mail: koehlmann-eckel@bibb.de
(5)  Dr. Christiane Eberhardt, e-mail: eberhardt@bibb.de
 (Interdisciplinary issues regarding ECVET)
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Administrative management
Alexander Brandt, e-mail: brandt@bibb.de
Karl-Friedrich Thüren, e-mail: thueren@bibb.de

Advisory Council

An Advisory Council has been convened by the Federal Ministry of 
Education and Research to support, advise and assist in the implemen-
tation of the pilot initiative.

• Federal Employment Agency (BA)
• Federal Association of German Employer Associations (BDA)
• Association of German Trade Unions (DGB)
• Association of German Chambers of Industry and Commerce 

(DIHK)
• IG Bergbau, Chemie, Energie (mining, chemical and energy  

trade union)
• IG Metall (metalworking trade union)
• German Confederation of Skilled Crafts (ZDH)
• German States (Länder)
• Federal Ministry of Education and Research (BMBF)
• Federal Institute for Vocational Education and Training (BIBB) 

(management of the Advisory Council)

Information on the initiative and the individual pilot projects is 
available at: www.decvet.net

mailto:brandt@bibb.de
mailto:thueren@bibb.de
http://www.decvet.net


Further initiatives and projects relating to the 
structuring of transitions outside the DECVET 
pilot initiative

ANkOm – Credit transfer of occupational competences to 
higher education courses of study 
Further information is available at: http://ankom.his.de

JOBsTArTEr CONNECT 
Further information is available at:  
http://www.jobstarter.de/de/1208.php 

Optimisation of training provision for the semi-skilled 
unemployed  
Further information is available at: http://www.f-bb.de/
projekte/ausbildung-und-bildungsplanung/ausbildung-
und-bildungsplanungdetail/proinfo/optimierung-der-
qualifizierungsangebote-fuergering-qualifizierte-arbeitslose.html

3 . The route into vocational education and training in 
North rhine-Westphalia 
Further information is available at: http://www.gib.nrw.de/
arbeitsbereiche/jugend_und_beruf/3_weg
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This publication is distributed free of charge by the Ger-
man Federal Ministry of Education and Research as part of 
its public relations work. It is not intended for commercial 
sale. It may not be used by political parties, candidates or 
electoral assistants during an election campaign. This 
applies to parliamentary,state assembly and local govern-
ment elections as well as to elections to the European 
Parliament. 
In particular the distribution of this publication at election 
events and at the information stands of political parties, as 
well as the insertion, printing or affixing of party political 
information, are regarded as improper use. The distributi-
on of this publication to third parties as a form of campaign 
publicity is also prohibited.
Regardless of how recipients came into possession of this 
publication and how many copies of it they may have, it 
may not be used in a manner that may be considered as 
showing the partisanship of the Federal Government in 
favour of individual political groups, even if not within the 
context of an upcoming election.
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