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The 2013 ECVET annual forum took
place on June 13 and 14 in Prague.
More than 300 VET policy-makers,
VET providers, practitioners, social
partners and representatives from
sector organisations and regions
met to build stronger relationships
and to improve their knowledge
of ECVET and the other European
education instruments.

During the forum the ECVET team
launched the online Communities of
Practice portal which will help ECVET
members to stay connected and sup-
port greater collaboration. The forum
also provided an opportunity to present
the up-dated ECVET website.

Underpinning the forum was the
widespread recognition that ECVET
is working - it has been successfully
tested through many pilot projects and
is used in a large number of mobility
schemes. Increasingly Member States

have established the necessary condi-
tions for ECVET implementation. At a
European level ECVET is linked to core
initiatives such as the development of a
European Area of Skills and Qualifica-
tions. At the national level ECVET is part
of the evolution of VET systems and the
revision of qualifications and education
standards.

Over the last twelve months, the EC-
VET network has continued to pro-
duce resources to assist policy makers,
project leaders, competent authorities
and VET designers in Member States.
These resources include templates,
which support the development of a
learning agreement and Memorandum
of Understanding, practical guidance
and information on creating effective
communication channels between par-
tner organisations. In addition, the EC-
VET team has organised peer learning
activities, conferences and seminars
which have helped National Coordina-
tion Points, national teams of ECVET
experts and project organisers to share
their experiences and find out more
about how to implement ECVET.

ECVET is closely connected to the other
European instruments and principles -
together they enhance lifelong learning
and increase mobility in Europe. EQF/
NQFs, EQAVET, ECTS, Europass and
the validation of non-formal and infor-
mal learning are all part of this process.
Central to the interactions and rela-
tionships between the European
instruments is the increasing im-
portance of the learning outcomes
approach.

The theme for the annual conference
- stay connected to implement EC-
VET - reflected the importance of com-
munications and networking in suppor-
ting the implementation of the ECVET
Recommendation.

The ECVET forum provided an op-
portunity to exchange information,
debate, learn, and network with po-
licy makers, experts and practitio-
ners from across Europe. Examples
of good practices and the outcomes of
debates on emerging strategies throu-
ghout Europe helped participants to
develop their own approaches and poli-
cies.

The forum was divided into two the-
matic sessions, which were suppor-
ted by workshops. These workshops
addressed key issues relating to ECVET
implementation. Each workshop was
based on examples and reflections from
those who had already used ECVET.
Facilitators led the group discussions
and participants chose and attended
three workshops: two on the first day,
and one on the second day. On the first
day the forum focused on:

e the use of ECVET;

e stakeholders and ECVET,

e ECVET in the European VET context.

The second day focused on the re-
sources for ECVET implementation and
included a presentation on new deve-
lopments from the ECVET team and a
demonstration of the new website and
“prototype” web platform for the ECVET
Communities of Practice. m
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Welcome and introduction

Alison Crabb, Deputy Head of Unit B2 “Vocational
training and adult education; Leonardo da Vinci

and Grundtvig” (European Commission,

DG Education and Culture) welcomed the more
than 300 participants attending this forum in Prague.
In Brussels last year there were 200 at the annual
forum. This rise in participation is one sign of
increasing interest in credit transfer in VET.

At the time of last year’s forum, there
was a feeling of hope that Europe was
starting to overcome the crisis. The
unemployment figures unfortunately do
not yet show any positive signs. Howe-
ver VET is still considered a key le-
ver to overcome unemployment and
this is the reason why it remains so high
on the political agenda. A great deal of
attention is being directed towards VET
as a way to overcome the crisis. For
example, earlier this year the European

Commission and Member States adop-
ted so-called "Country Specific Recom-
mendations" on reform for growth and
jobs. Every year this focuses on helping
Member States through financial and
macro-economic reforms: but this year
there was a greater focus on education
and training, VET, skills and lifelong lear-
ning. Last year the European Commis-
sion launched Rethinking Education(,
which is very specific about VET and
includes policy proposals for Member

States and other stakeholders. This
includes a very clear message about the
importance of investing in VET. It also
contains a very clear request to improve
the recognition of skills and qualifica-
tions including those acquired outside
the formal education and training sector.
One way to improve recognition is to im-
plement and use the different European
instruments (e.g. the European Qualifi-
cations Framework, the European Qua-
lity Assurance Framework etc.) — these
can all help people to move around
Europe to where the jobs exist.

Progress in implementing the neces-
sary conditions for ECVET flows from
the concrete steps that have been
made since last year. However the ove-
rall message is that more time is nee-
ded both by Member States and other
stakeholders to implement ECVET.
At the same time a lot of initiatives
are being developed and these are
helping to put ECVET into practice.

These initiatives increase collabo-
ration across Europe, they deve-
lop new ideas and approaches and
they provide ideas, which can be
discussed and shared. They are
bringing the implementation of
ECVET a step forward.

This forum is a sharing and learning
event, where each participant will take
something from and bring something to
the next two days. Together progress
is making and this is an opportunity to
move to the next level of collaboration
through using the new online Commu-
nities of Practice. m

(1) Communication from the Commission to the European Parliament, the Council, the European economic and social committee and the committee

of the regions, Rethinking Education: Investing in skills for better socio-economic outcomes, 2012.
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Coffee table:
ECVET is working!

The forum began with a discussion
between Jakub Starek from the
Ministry of Education, Youth and
Sports in the Czech Republic, Alison
Crabb from the European Commis-
sion, Ramona Carmen David Craes-
cu from Cedefop, Susanne Klimmer
who is an ECVET expert from Aus-
tria, Antti Rusko from the construc-
tion sector in Finland, Sirje Ellermaa
who is a VET teacher from Estonia
and Ave Vali who is a VET student in
Estonia. During this discussion, partici-
pants were asked to consider questions
and issues that could affect the further
development of ECVET.

The discussion was introduced by the
conference moderator and compere,
Fiona Bibby. Fiona set the scene by
acknowledging that ECVET had been
working for four years and many ideas
and processes had been tested. Fiona
invited each contributor to give
some feedback from their sector
and perspective. Contributors were
invited to comment on the added
value of ECVET and the challenges
that have been faced. This discus-

sion helped to set the scene for the nine
workshops which took place later in the
day.

Jakub Starek: We would like to thank

you all for coming in Prague. The ECVET

Recommendation was adopted during

the Czech presidency, so we're happy to

celebrate ECVET 4" birthday in Prague.

As | did not find any benchmarks in the

ECVET Recommendation, | searched

the child psychology and physiology

literature to find out what a four year old
child is supposed to know and be able
to do. A four year old should be able to:

e increasingly compare tasks even
those which are long term and less
concrete;

e develop friendships with their peers
(we can see a strong sense of coope-
ration in ECVET);

e find creative ways to complete a task
(we can see creativity in every Euro-
pean instrument);

e understand the need to move without
bumping into others (we can see coo-
peration between the different Euro-
pean instruments).

At the end of the chapter that | was
reading, there was a warning that four
year olds can lose their balance when
jumping. So they (and we) need to be
careful not to jump too high!

What | wanted to stress with this
example is that we are still developing
and discovering new opportunities in
our environment. If we remain focused
we probably will be successful. So |
would like to say ‘happy birthday’ to
ECVET and to wish you all an enjoyable
and productive conference.

Ramona Carmen David Craescu:
I am responsible for Cedefop’s monito-
ring of ECVET and | would like to confirm
that ECVET is a healthy baby. ECVET
has led to many discussions and it has
provided an opportunity for countries to
bring stakeholders together to assess
their own qualification system. Stake-
holders do not always share the same
opinions, but ECVET is slowly finding
its place in the qualification systems in
most Member States. ECVET is prefer-
red as a flexible toolbox, rather than as
a system. The strength of ECVET, as
perceived by the countries, relies on its
capacity to allow for flexibility and varia-
tion at system level.. ECVET’s success
is related to the introduction and use of
learning outcomes. However, as Jakub
Starek said, at the moment we need to
be careful not to jump too high. This is
partly because credit points seem to be
a critical issue (our monitoring shows
that they are difficult to understand and
implement). A child needs time to deve-
lop and to grow up.

www.ecvet-team.eu @



Susanne Klimmer: | represent the
practical side of ECVET as my orga-
nisation, IFA, is heavily involved in pla-
cements. Our task is to bring ECVET
to companies and to schools. When |
read the title of our discussion ‘ECVET
is working’ | was doubtful. We are at
the beginning of a process; we are just
testing how it could work. When | talk
to companies they seem interested as
they want to help to improve their trai-
nees’ experience abroad, but they are
afraid of the extra work that is required.
It is our task to bring them tools which
can reduce the bureaucratic aspects of
ECVET.

Antti Rusko: From my perspective
ECVET is helping recruitment. When |
receive a job application from someone
from abroad, | need to have an idea of
what this person is able to do, his/her
general knowledge and specific skills.
For example, we have wood construc-
tion processes in Finland that are not
used in Croatia or in Italy. We need to
identify what candidates are able to do
- it is not easy but ECVET could help to
increase mobility.

Question from Alison Crabb:
How did you first get involved
in ECVET? And how did you
find partners abroad?

Antti Rusko: We work with the Natio-
nal Board of Education and the City of
Helsinki. The number of requests from
international students continues to rise.
In 2009, we received 11 students from
Cork in Ireland where a credit system is
used. It needed a lot of work from our
staff to build the education program to
fit with this request but it had a lasting
benefit for both sides. We became in-

terested in the way that they built their
education programme and decided to
implement it in our organisation.

Sirje Ellermaa: | work in a training
centre which is implementing projects
that promote ECVET to colleagues and
companies. We also send students
abroad. The first experience we had
was with Finland. When we started
we compared learning outcomes and
evaluation criteria to be sure that we
were speaking about the same com-
petences. We then started cooperating
with Italy, Germany, France and Croatia.
It was not easy because curricula and
qualification standards differ in each
country and the cultural differences are
significant. Our experience demonstra-
ted that transparency and trust are the
most important issues for mobility.

Ramona Carmen David Craescu:
This discussion is a good illustration of
the different perspectives of the stake-
holders involved in ECVET. It reveals
how important it is to make use of the
accumulated experience. As Alison
Crabb said, ECVET is developing on
two important levels: at a national level
through changes to national systems,
and at a micro level through the intro-
duction of projects. Both levels have
to be connected through examples of
good practices. To carry the metaphor
of the four year old child further, it is im-
portant to say that ECVET is not the only
baby in the family. Some countries pre-
fer to give priority to their NQF with links
to the EQF for example - others focus
on ECVET. ECVET needs to be connec-
ted to the other European instruments
and be seen as just as important if we
want to facilitate mutual recognition and
the accumulation of learning.
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Jakub Starek: At the system level, the
government of the Czech Republic de-
cided to use ECVET to develop learning
outcomes - it has been a priority for the
last four years. Even though we, at a
system level, consider ECVET an impor-
tant tool, we recognise that there has
been no direct demand from employers
to implement ECVET. We try to convince
them and we always show how ECVET
could help them to meet their needs.
For example we developed a natio-
nal project called cooperative learning
which introduced a dual system similar
to the approach used in other countries
such as Germany. We also use ECVET
for domestic mobility between schools
and companies. A systematic descrip-
tion of the learning outcomes helps
schools and companies to understand
the work that is completed by their par-
tner organisation.

Alison Crabb: | would like to stress the
new opportunities offered by the future
programme Erasmus for All. A very im-
portant tool for VET is the Sector Skill
Alliances as they help to identify the skil-
Is needed by companies. Pilot projects
are already operating in four economic
sectors: health, automobile industry,
tourism, energy saving and sustainable
construction. =




m Implementing ECVET - stay connected to what is going on

Plenary Discussion: towards
a European Area of Skills

and Qualifications
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Daniela Ulicna, Principal Consultant, ICF
GHK Consulting, introduced the topic
about the European Area of Skills

and Qualifications by asking participants
how familiar they are with the European
instruments and principles.
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The European Area for Skills and
Qualifications is all about knowledge,
skills and competences or in other
words learning outcomes (at the
centre of the diagram). We all acquire
diversity of knowledge, skills and com-
petences at school, at work or through
leisure activities. In some situations we
have to demonstrate and prove some of
our abilities - for example in front of an
employer. This is one of the roles that
qualifications fulfil — they are a proof of
achievement of certain learning out-
comes.

This idea of making transparent
what a person knows and is able to
do is core to all the European ins-
truments. Another common aim for
all the instruments is the idea that
people learn in a variety of situa-
tions and throughout life.

To start making learning outcomes
transparent, one could start by the
definition of the specific knowledge,
skills and competence. The European
standard terminology on occupa-
tions, skills, competences and qua-
lifications (ESCO) is the European ins-
trument that is linked to the definition of
learning outcomes. It describes the key
tasks of each profession/occupation
and provides a common way to present
expectations from a graduate or a job
applicant (for example). It does not go
into every detail of the profession but it
defines the key aspects and gives the
big picture of the job.

The second instrument is the EQF which
describes the level of all qualifications.
Used alongside each country’s National

Qualification Framework, it helps people
to compare the level of a foreign qua-
lification or a qualification from another
system with the level of a national qua-
lification in their own system. The EQF
also sets out some basic principles on
the design of qualifications and the use
of learning outcomes.

The next set of European instruments
focus on lifelong learning. These help, or
will help, people to manage their entry or
movement within the education system.
Each of these instruments is concerned
with processes, which lead to qualifica-
tions, assessment, validation and reco-
gnition. These processes include mo-
ving within the formal education system
as well as the role of non-formal and
informal learning in achieving qualifica-
tions. These instruments are ECTS for
higher education, ECVET for VET and
the Recommendation on validation
of non-formal and informal learning
adopted in 2012. The principles of the
latter can be combined with ECTS and
ECVET.

To move within the education system
and to move from education to employ-
ment, you need documents which show
your achievement. This is the role of
Europass as it corroborates your skills,
knowledge and competences as well as
the qualifications you have achieved.

Finally, we have the instruments which
guarantee the quality of learning out-
comes, ESG (European Standards and
Guidelines) for higher education and
EQAVET for VET. These instruments
should guarantee that the learning out-
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comes that people achieve are relevant
(for the labour market and the society
more generally) and that they have
been effectively achieved by everyone
awarded a given qualification.

So everything is linked and each ins-
trument is part of a coherent picture
which supports citizens in Europe.
By presenting all the instruments in one
slide, | hoped to clarify their connections
and show how each contributes to mo-
bility, lifelong learning and transparency.

Snapshot -
Discussion Panels

Following the presentation, the chal-
lenges and opportunities created
by a European Area of Skills and
Qualifications were discussed by
Erik Hess (European Commission,
DG Education and Culture); Sean
Feerick (EQAVET Secretariat); Alain
Bultot, Coordinator of the Belgian
Team of ECVET Experts (BE-Fr);
Siegfried Willems, Director of CI-
NOP International Agency (the Ne-
therlands) and Hanna Autere, Coun-
sellor of Education, Finnish National
Board of Education.

Some highlights from the discussion:

* The importance on how much has
already been achieved in terms
of cooperation between EQF,
ECVET, ECTS and EQAVET ensu-
ring a strong connection between the
different instruments avoiding sepa-
rate and uncoordinated development.



Each instrument has its own approach
and roadmap for implementation.
However they share some common
ground where the learning outcome
approach is a shared language and
the key issue will be trust.

The learner and the lifelong lear-
ning perspective are the two key
points for cooperation. The learner is
at the centre of the process because
the objective in introducing and im-
proving the European instruments is
to support learners for their achieve-
ments to be recognised.

As well as the central place given to
the learner in the whole process, it
seems very important to focus on
the needs of the labour market.
Looking those who are internationally
mobile, it is only 1 — 2% of learners
in each country. Introducing a unit-
based approach to support this level
of international mobility opens up
more possibilities to create flexible
learning pathways to higher education
and faster routes to meet the needs of
the labour market.

* The key challenge with all these
European instruments is how they
are implemented in the different
national contexts. At a national
level, Europe gives us an opportu-
nity to modernise the systems but
referring to national implementation,
is necessary to balance between the
development of a European standard
or framework and the way it is imple-
mented in a national context. Two
examples, Belgium and Finland,
illustrated how is possible to adapt to
the national context.

Implementing ECVET in  Belgium
brought stakeholders together created
an environment where a real debate
on how to design qualifications and
how to write learning outcomes took
place. At that point EQAVET appea-
red useful, and EQAVET was launch.
Whichever instrument starts the pro-
cess of reform, the links between all
the instruments are so high that soo-
ner or later all the other tools will be
used because Member States need
to offer a coherent system.

e Finland considered as ECVET frien-
dly system with a learning outcomes
approach for 15 years underlined
additional benefits from implementing
ECVET, not just for learners and VET
providers, but also for the administra-
tion of the education system conside-
ring the implementation of ECVET as
a pedagogical opportunity to discuss
learning outcomes with teachers and
trainers again and much more in-depth.

The fact that all these instruments are
coordinated under the same roof brings
synergies and there is no need to create
new quality assurance system separa-
tely for ECVET, but rather use already
existing quality assurance system. All
the European instruments are being
integrated into the qualification structure
and they are not implemented separa-
tely.

Following the round-table discus-
sion, nine parallel workshops were
organised. Each participant at-
tended two of the following works-
hops. »

www.ecvet-team.eu @



WORKSHOP DISCUSSIONS OUTPUTS

fostering
geographical mobility

This workshop

offered participants

an opportunity to identify
the benefits of ECVET
and to reflect on how

to best apply ECVET
from the perspective

of geographical mobility.

The workshop started with presenta-
tions of the “Youth on the move toolkit” -
YOMtool - a web-based platform which
helps managers to simplify the organi-
sation of transnational mobility projects
and the ‘NETECVET toolbox’ links EC-
VET principles to a mobility programme
in order to support those who manage
a mobility project. Following these two
examples, participants discussed four
questions:

10

1. What are the
benefits of ECVET
from the practitioners’
and learners’ point

of view?

ECVET benefits from the practitio-
ners’ point of view

ECVET provided an opportunity to learn
from different approaches, to become
familiar with other European VET sys-
tems and to connect to VET systems in
other countries.

In addition applying ECVET is a good
way to get to know your own system
better: how qualifications are developed,
how units are designed etc. Using the
ECVET tools (Memorandum of Unders-
tanding, partnership agreement, lear-
ning agreements etc.) creates a more
structured and formal approach to VET.
The development of learning outcomes
and their assessment, validation, trans-
fer and recognition supports the crea-
tion of this more formalised approach.
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This formalisation of the process in-
creases the quality of the time spent
abroad: partnerships are strengthened;
roles and responsibilities are clearer;
earlier planning of mobility activities is
possible; and there are higher expecta-
tions in relation to content, organisation
and outcomes. In addition the transpa-
rency provided by ECVET helps to avoid
any repetition of students’ learning; it al-
lows organisations to compare learners’
progress and helps to clarify what has
been achieved abroad. The use of lear-
ning outcomes makes it easier for the
labour market to recognise time spent
abroad. It facilitates entry into the labour
market and strengthens the develop-
ment of individual sectors.

One of the current limits to mobility is
that some employers are not flexible
enough and the recognition of achieve-
ment remains just an idea. The promo-
tion and marketing of the idea of ECVET
needs to be strengthened to ensure all
stakeholders are informed and value
learning which is achieved abroad.

ECVET benefits from the learners’
point of view

The main benefit for learners is in rela-
tion to the quality of their mobility expe-
rience. Thanks to the formalised pro-
cess based on ECVET tools, the learner
can be clearer about what has been
learnt. The transparency of learning out-
comes allows recognition at home and
minimises the duplication of assess-
ment. As the learning outcomes can be



part of a National Qualification System,
learners’ experience abroad is included
in their individual pathway; there is no
risk of them ‘losing time’ by completing
a mobility project.

ECVET enriches their personal compe-
tences and helps them to develop their
soft skills — this is seen as a particular
advantage. ECVET raises learners’
confidence as they are clearer about
the skills, competences and knowledge
they are acquiring. With a more forma-
lised mobility programme, the learner
has a greater opportunity to enter the
international labour market. ECVET mo-
bility is on the way to being considered
as ‘normal or routine’, and this fosters
EU integration.

2. How can ECVET
support learners’
mobility?

With ECVET, learners receive more de-
tailed information about the time they
spend abroad. This transparency faci-
litates their preparation and increases
their self-evaluation and reflection skills.
This improves the quality of their mobi-
lity experience and enables them to
capitalise on their learning.

As a formalised process, ECVET encou-
rages students and employers to take
things seriously — and it supports the
wilingness of learners to be mobile.
Assessment is central to learners’ mo-
bility and the involvement of the host
(receiving organisation) helps to sup-
port ECVET. In some situations, one of
the barriers to overcome is the different
assessment approaches used by par-
tner organisations. Developing greater
mutual trust is necessary in order to fully
delegate learner assessment to the host
organisation.

3. What are the tasks
that need to be completed
to use ECVET as part of
a period of mobility?

The first task is to define what ECVET
mobility really means for each partner
organisation. In many ways establishing
a connection to the EQF is a precon-
dition for a successful ECVET mobi-
lity project. Another essential task is to
involve all the stakeholders. Marketing,
promoting, informing and convincing all
the partners has to include the learners,
competent bodies, employers, teachers
and trainers. A specific effort must also
be made to brief and train the teachers
and trainers who are implementing
ECVET.

It is also important to formalise the
ECVET process by adapting any exis-
ting tools — this helps to build trust and
strengthen the quality of partnerships.
This adaptation will need to include the
harmonisation of official documents and
the formalisation of agreements. Agree-
ments such as the Memorandum of Un-
derstanding, partnership agreements,
and learning agreements need to be
realistic, contain achievable goals and
be signed by all those who are involved
in the mobility project.

Developing an ECVET mobility project

will require new documentation and

approaches to be developed. This wil

include simple and easy-to-understand

documents as these help to create

strong partnerships. These documents

could include information on:

¢ the validation and recognition of lear-
ners’ achievement;

* the development of soft skills;

* the need for a curriculum based on
learning outcomes;

° comparisons between the curricula
offered by each partner organisation.

One of the biggest challenges in using
ECVET as part of a period of mobility
is gaining agreement on the assess-
ment procedure. One approach is to
design an assessment procedure which
is based on a set of documented lear-
ning outcomes. This is then followed-up
by interviews which include ‘remote’
assessment that allows the foreign par-
tners to make the assessment. To reach
this level of mutual trust, qualification
authorities have to be convinced of the
value of ‘remote’ assessment.

4. Which measures

are necessary

to secure the recognition
and accreditation

of learning outcomes
obtained abroad?

The development of the Memoran-
dum of Understanding and the learning
agreement needs to involve employers
- a bilateral agreement between the
sending and hosting organisation is not
enough. It is also important to clearly
define the assessors’ profile and iden-
tify who completes the assessment.
And finally, it is worth considering how
the learners’ achievement will be reco-
gnised and included in the curriculum.
[t can also be helpful if VET providers
and training centres are approved/
accredited in order that they can reco-
gnise this achievement. ECVET is an
opportunity to share practice - it
is not just a chance to travel, it is
a learning experience. Leanmers wil
want to capitalise on their achievements
and this may mean they look for new
pathways to higher education. m

www.ecvet-team.eu



fostering lifelong learning

The objective of this
workshop was the use of
ECVET for lifelong learning
- particularly in relation to
the validation of previous
achievements acquired

in a range of contexts
was the one of the topics
to discussion. It offered
participants an oppor-
tunity to discuss issues
relating to the validation

of non-formal and informal
learning in order to
facilitate admission to
education and/or entry
into the labour market.

The workshop started with some
examples from the Netherlands which
showed that ECVET can go beyond
geographical mobility. The presentation
highlighted case studies in three sec-
tors:

¢ in the health sector with the develop-
ment of a new formal qualification for
care workers. The challenge was to
respond to 20,000 people with Level
2 and 3 qualifications losing their job
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and three employers who were offe-
ring 500 jobs which required a new
Level 4 qualification based on units.
The organisers were faced with a set
of questions such as ‘how to support
re-integration into the labour market?
how to support employees moving to
a new job in the same or another sec-
tor?’

in the construction sector, the chal-
lenge was to re- train employees who
had three ECVET units from a non-for-
mal carpentry qualification to enable
them to work in the solar sector;

in the automotive sector, there were
1,500 people unemployed. At the
same time a new company needed
employees trained in specific main-
tenance skills. The question being
considered was ‘how ECVET could
be used to train employees?’
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In each of the three case studies, it was
important to get the right stakeholders
on board. These stakeholders included
the VET providers, employers, assess-
ment centres and qualification desi-
gners. Each case study was driven by
the needs of the labour market and was
jointly funded by the Ministry of Social
Affairs and employers. The workshop’s
objectives were to consider how to:

e connect the European instruments to
support the implementing of ECVET
for adult learners;

* use the European instruments to sup-
port lifelong learning;

 develop individualised education and
training solutions which help indivi-
duals to enter the labour market;

 ensure learning is classified in line with
one of the levels on the national quali-
fication framework (and EQF).



The presentation was organised around
a series of questions. Each looked at
how ECVET could provide a solution to
the three case studies.

Why should we try
to connect ECVET, NQF,
EQAVET and validation?

This would help to:

* support people to return to the labour
market;

* support greater labour mobility;

e reduce costs in relation to time and
money;

* enable learners to achieve the qualifi-
cations they need;

¢ strengthen more bespoke approaches
to education and training.

Why should we use the European
instruments?

This would help to:

e rethink how best to validate non-for-
mal and informal learning (NFIL);

* develop further the national qualifica-
tions frameworks which help to make
qualifications more transparent;

* support validation on the basis of lear-
ning outcomes;

e strengthen the use of ECVET which
enables qualifications to be split into
units.

Which methodology can be used to
build ECVET units?

A methodology based on a triangulation
with the needs of the labour market is a
basic requirement.

This could be as follows:

: Identification and validation
i of units of learning outcomes by
: assessors / assessment centres

This methodology is based on:

¢ Tailormade training

: based on additional units

: to complete the qualification, :
: transferring the units which

: are already achieved by

© the NFIL procedure

: Validation according to a specific :
i standard: occupational standards :
:or national qualification standards

« qualifications described in terms of the levels in the NQF/EQF;
* qualifications split into 6-8 ECVET units;
* units are used for validating previous learning outcomes;

* requests from individual learners;

* an education/training programme which is divided into ECVET units.

Workshop discussion

To consider the issues raised in the
case studies in more depth, participants
were invited to use their own experience
of ECVET and lifelong learning to com-
ment on the following three questions.

1. What do you think about
when you speak about ECVET
and lifelong learning?

The workshop participants identified the
following connections:

* ECVET and lifelong learning mean
permeability and employability;

* ECVET and lifelong learning open new
possibilities for individuals. People can

design their own pathway, chose mo-
dules from other qualifications, accu-
mulate units including those based on
informal, non-formal and formal lear-
ning;

e qualifications which are designed to
integrate ECVET;

* ECVET and lifelong learning refer to
the process of learning and support
the idea of different learning styles, dif-
ferent ways of learning, and learning in
different contexts;

* ECVET and lifelong learning can be
particularly useful for some target
groups of learners e.g. adults, those
who leave school early and recent
migrants.

www.ecvet-team.eu



2. How can ECVET contribute
to the further development

of validation and individualised
training programmes?

The workshop participants stressed
the importance of dividing qualifications
into units. If qualifications are unit-based
there is no need to change every part
of a qualification (which takes years)
when things need to be updated. There
is also a possibility to combine units in
different ways or take units from other
qualifications. This saves time and res-
ponds to the needs of employers. A
good example in the healthcare sector
is the case of nursing assistants in Fin-
land. Nurse assistants can be assigned
a set of restricted tasks, which requires
them to have completed only three of
the units from the nursing qualification.

The question of time is relevant for trai-
ning. The need for qualifications and
training is driven by the demands of
the labour market. To respond to this
demand, design and deliver training
can sometimes take many months;
using existing ECVET units helps to fulfill
this demand more quickly. Participants
commented that there was little reco-
gnition of prior learning, and in many
situations there was little trust in prior
learning. Even when individuals had the
required experience, they often had to
take a course to have their prior learning
recognised.
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The learning outcome approach is cru-
cial for employers. Even when ECVET
does not mean much for companies,
they understand the learning outcomes
based approach. What is relevant for
them is the result i.e. the learning out-
comes are achieved. Even when a lear-
ner obtains 80% of a unit, this may be
sufficient for an employer if the candi-
date has obtained the competences
required.

As with all training, we need to consider
the source of funding. In most situations
formal education is paid by the ministry
whereas training for adults is usually un-
dertaken privately and employers and
individuals cover the costs.

3. What are the necessary
conditions to make ECVET
for lifelong learning a success?

The workshop participants identified the
following conditions:

* connections between the European
instruments. Synergies with other
initiatives (EQF, LLL, NFIL, EQAVET,
Europass, ESCO) are needed in a
country or a sector. These connec-
tions and synergies should include
appropriate quality assurance arran-
gements;

* provide recognition and validation.
These allow those who have been
trained to easily transfer their skills
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and competences from one employer
to another. This requires ongoing and
continuing training to be linked to the
formal qualification system and classi-
fied at the appropriate level in the qua-
lification framework;

occupational profiles need to be reco-
gnised within the qualification sys-
tem. It is not sufficient for individual
employers to design their own job
profile, these need to be connected or
based on occupational profiles as this
enables individuals to transfer their
learning to another company and use
their experiences in another context;

encouraging stakeholders to become
involved in ECVET projects for lifelong
learning. The roles of social partner-
ship and the sectors are crucial, but it
can be difficult for all the stakeholders
to work together at a national level.
This sometimes needs support at the
political level and needs to include of-
ficials in social or employment minis-
tries not just the education ministry;

involving employers in the education
system (particularly in the design of
qualifications) as this helps to raise
awareness and develop a shared
concern and interest in lifelong lear-
ning;

identifying new teaching and learning
methods as this helps to create a lear-
ning environment which is more sui-
table for lifelong learning;

* identifying and allocating financial re-
sources — including the availability of
European funds;

e the use of learning outcomes along-
side a quality assurance framework as
these help to build trust. =



ECVET implementation -
the current state of play

The EU Recommendation
established a roadmap
for implementing ECVET.
This said that 2013

was the year for ECVET’s
gradual implementation
after more than three
years of testing and
development had shown
some good results.

The ECVET Recommendation provides
a general framework that can be adap-
ted in many ways, depending on the
needs and conditions of the national
VET systems and the specific contexts
in which it is applied. The flexibility of the
arrangements permits its adaptability to
the diverse nature of the VET systems in
Europe. This means there isn’t a single
way of implementing ECVET. Within this
framework, countries are in a position to
use all or some of the components of
ECVET for cross-country mobility or for
both cross-country mobility and lifelong
learning (as part of a set of broader VET
reforms). In addition, some Member

States are reflecting on ways of using
ECVET to support the validation of non-
formal and informal learning. However
this seems to be causing confusion
at a European level, and may call for
streamlining ECVET in a national pers-
pective.

The objectives of this workshop
were to look at ECVET implemen-
tation from a system level and in
relation to a number of other Euro-
pean instruments and principles to
identify the challenges and possible
way forward for ECVET’s implemen-
tation.

www.ecvet-team.eu



The issues raised included:

* ECVET has been successfully tested
in pilot projects and is working at the
provider level. However Cedefop’s
three monitoring reports on ECVET’s
development show that the system
level implementation across Europe
is heterogeneous and not clear-cut.
Any attempt to cluster countries
according to their implementation of
ECVET proves difficult due to the lack
of a common understanding of what
implementation implies (e.g. full imple-
mentation or elements of ECVET) and
the difficulty in identifying changes
which are due to ECVET rather than
other on-going reforms. We can see
countries that are moving towards im-
plementation, other countries that are
still in the experimentation phase and
others that already have credit sys-
tems that could be compatible with
ECVET. The state-of-play may also
indicate that: even though the majo-
rity of countries report that legislation
has been updated or is already in line
with ECVET, a formal commitment to
implement ECVET is still pending;

the majority of countries with conso-
lidated or traditional VET systems are
more inclined to use ECVET for geo-
graphical mobility rather than lifelong
learning;

the majority of countries with a high
level of ECVET readiness (credit sys-
tems in place, units based on learning
outcomes, outcome-based qualifica-
tions etc.) may also be the ones which
are most sceptical about ECVET and/
or moving more slowly towards imple-
mentation;

e countries that have reformed their
VET systems (e.g. some new Mem-
ber States) have also moved more
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quickly towards ECVET implementa-
tion. In these cases, it is still unclear if
the reforms that are already underway
will lead to ECVET implementation or
more generally to the modernisation
of VET systems;

* countries still face difficulties in linking
ECVET with validation practices asso-
ciated with non-formal and informal
learning.

The workshop started with Ramona
David’s presentation of the preliminary
results of Cedefop’s survey on ECVET
developments from mid-2012 to mid-
2013 (the full results will be known and
analysed before the end of 2013). The
main aim of the survey was to unders-
tand whether or not ECVET finds its
way within the national lifelong learning
policies and in the national qualification
systems. The data show that this is the
case when ECVET is likely/expected
to contribute to improving recognition
and accumulation within the qualifica-
tion system (in addition to geographical
mobility).

Ten countries out of the 23 who had
replied by May 2013 stated that they
made a policy decision about ECVET
(five have decided to develop a new cre-
dit system and five to adapt an existing
system). The status of policy decision
on ECVET across the 23 countries:

* Member States developing new
credit systems: EE, HR, IS, CZ, PL;

* Member States adapting existing
credit systems: BE - French Spea-
king Community, DK, FI, IE, LU;

* Member States testing ECVET: AT,
CH, DE, FR, LT, LV, NL, TR.

Spain whose VET system allows accu-
mulation and transfer, and Slovenia and
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UK whose full credit system is compa-
tible with ECVET, report that they will not
adapt existing credit systems.

In conclusion, Cedefop highlighted two
forms of ECVET implementation:

* A Europe-wide implementation trigge-
red by the Leonardo da Vinci projects
but not underpinned by policy deci-
sion at national level . This is:

- a widespread part of geographical
mobility projects;

- without credits points;

- without recognition, there are only
partnerships between the hosting
and sending institutions, but lear-
ning outcomes are re-assessed
according to the home country’s
assessment standards.

A slowly emerging ECVET implemen-
tation underpinned by policy making
at national level which

-is starting to develop in different
ways;

- aims at easing recognition and ac-
cumulation within the qualification
systems;

- is driven by an interest in applying
units based on learning outcomes to
qualifications.

Following the presentation, participants
were asked to reflect on the following
three questions:

1. How is ECVET implementation
understood at your VET system le-
vel?

Across Europe implementation has dif-
ferent meanings and is seen differently
by different players - for some it is a
threat. In the workshop discussion, a
range of examples were given e.g.



* in Germany and Austria, the dual sys-
tem and units of learning outcomes
do not easily fit together as training
cannot easily be split into small units.
When you look at the employment
figures, the dual system seems to be
the very effective. The use of ECVET,
units and learning outcomes should
be considered regarding this context.

in Belgium, a system based on units of
learning outcomes is considered to be
very helpful. Skills are clearly descri-
bed and it creates dialogue between
employers and training institutions;

in Spain, ECVET was tested using a
bottom-up approach with established
partners from Germany, France, Bel-
gium, Italy and the Netherlands. The
network was very successful;

in Finland, the development of ECVET
had advantages in many areas, but the
best outcome has been the change in
attitude and mind-set of teachers.

To sum up the discussions, ECVET is
not really being implemented as a sys-
tem but it is being used and practiced
successfully for geographical mobility
as part of a toolbox approach. ECVET
needs to be integrated into the existing
qualification systems and remain flexible.
Implementation should be based on a
choice of tools and not on a top-down
mandatory system, unless a common
legislative framework can be developed.
Implementing ECVET requires the invol-
vement of employers in defining pro-
grammes and developing a curriculum
based on agreed employment needs. In
the medium term, ECVET is expected
to bring a higher social profile for VET
and better qualifications including those
which cover higher levels of study.

2. Why are national ECVET policies
and strategies lagging behind when
testing shows good signs?

Implementing the results of experimen-
tation into national policy means a shift
from a “top-down” approach to a “bot-
tom-up” approach which takes time as
there is resistance to change. In addi-
tion, there is a lack of mutual trust as as-
sessment criteria differ in each country
and there is no agreed methodology
for designing learning outcomes — this
all leads to a lack of consistency. There
are many questions to answer e.g. who
defines learning outcomes? Who owns
or reviews the qualification? There are
also many labels within the different
frameworks: occupational standards,
professional  standards,  vocational
standards etc. Moreover, differences
between countries’ VET systems or
in the definition of core competences
represent a barrier at the national level
for developing trust in relation to the
recognition of achievement. So, even
in countries where qualification sys-
tems are well established, institutions
are reluctant to transfer and it is not a
surprise that learning outcomes achie-
ved abroad are not recognised if they
are not assessed according to the local
criteria. ECVET is supported by a policy
decision but its application remains vo-
luntary — it is up to the institutions them-
selves to decide whether to accept the
transfer or not. In this context ECVET
needs to find the right level for imple-
mentation.

During a discussion from the regional
perspective, different points of views
were expressed. Some said that at the
national level, things were more com-
plicated due to the broad spectrum

of institutions and qualifications and
the regional level might be more rele-
vant (ownership of ECVET is regional
in Spain and ltaly). Others noted that in
some countries, ECVET implementa-
tion differs between regions and some
regions do not recognise each other’s
qualifications - consequently a national
structure for recognising regional qua-
lifications should be a first step before
implementing ECVET.

At the sectoral level, it might be easier
to achieve the transfer of learning out-
comes as sectors are more uniform,
share the same language and do not
face the same trust issues.

3. How do you see the relationship
between ECVET and the other Eu-
ropean instruments such as valida-
tion, Europass, ECTS etc.?

ECVET is oriented towards learning out-
comes whereas ECTS is time-oriented
- this is a huge difference that makes
the connection really difficult. Europass
is especially important in relation to
learning outcomes and it plays a major
role in some countries - however there
is a risk of overlapping with ECVET. A
recommendation from the group is that
one organisation should be responsible
for organising all the European instru-
ments. There was also a suggestion that
ECVET and ECTS should be brought
into one system at the point of entering
university. m
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the role of VET qualification

designers

in ECVET

implementation

In this workshop the first
step was to clarify

the meaning of “VET
qualification designer”
under different national
context and various
VET and qualifications
systems and, second,
to analyse the VET
qualification design
process from the
perspective of a
decision-maker.

This workshop also aimed to identify
the decision processes that act as a
lever for promoting or otherwise to slow
down the implementation of ECVET. In
this regard, the workshop participants
considered the following two questions.

1. How can a VET qualification desi-
gner support ECVET implementa-
tion?

The definition of a “qualification desi-
gner” is not mentioned in the Recom-
mendation on ECVET, neither is it in
any European level ECVET documen-
tation. However, the Recommendation
stresses that the term “Competent ins-
titution means an institution which is
responsible for designing and awarding
qualifications”. The EU document so
called “Get to know ECVET better"®@

(1) Recommendation of the EP and of the Council of 18 June 2009; annex 1
(2) Detailed guidance, answers to frequently asked questions and examples of good practice "Get to know ECVET better
— Questions and Answers — European Commission — February 2011

=
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underlines the “design function”, both
for qualifications and ECVET elements.
This means that the “design function” is
crucial for the development and imple-
mentation of ECVET.

The identification of a VET designer
depends on the country’s VET system
and/or of the qualification system(s) on
where the qualification designers act.
Qualification designers can act in any



of the following contexts depending on
the VET and qualifications system or fra-
mework of the country:

at the national level (mainly ministries,
national boards, authorities, chambers
of commerce, sectoral boards, etc.);
at the regional level (e.g. in Spain and
Belgium);

at a local an operational level (mainly
VET providers).

In most of the countries represented in
the workshop, the ministry of Educa-
tion coordinates the work by setting the
regulations and deciding on the system
requirements. Qualification designers
act mainly in national or sectoral autho-
rities, boards or accredited VET provi-
ders (e.g. Finland). These bodies have
flexibility in designing qualifications and
selecting assessment criteria.

Their motive for including ECVET prin-
ciples in the design of a qualification is

correlated to their commitment in the
development of mobility and mainly to
support international or domestic mobi-
lity. In Denmark for example employers
have funding for mobility and this rein-
forces their interest in including ECVET
elements in the design of qualifications.
A personal commitment from teachers
and trainers - who can also be VET qua-
lification designers - may play an impor-
tant role in implementing the ECVET
principles.

2. What are the regulatory and ope-
rational constraints to be conside-
red when designing a qualification
according to the ECVET specifica-
tions? How can these constraints
be overcome?

The level where qualification designers
act determines the constraints they face
and affects the impact they have on the
VET and qualifications system, in parti-
cular when it comes to the coordination

with the awarding body. For example, in
many national qualifications regulations
itis not possible to recognise or validate
learning outcomes which have been as-
sessed abroad and to take into account
these learning outcomes for awarding
a qualification. In general, the final as-
sessment is mandatory and undertaken
at the end of a training programme and
this is when the qualification is awarded.

A balance is needed between the
ECVET framework and the national
context. This requires each qualifica-
tions and VET system to be clear about
the reasons for implementing ECVET in
the national context. This allows suitable
tools to be developed which can sup-
port the design of qualifications accor-
ding to the ECVET specifications. There
is no need to introduce all the elements
of ECVET as such. Only those aspects,
which meet the national strategic goals
can be further developed. For example,
in Denmark the motivation for using
some aspects of ECVET relate to par-
ticipation in the skills competitions — ei-
ther those who performed well at these
competitions want to try their skills
abroad or those who wish to participate
hope to gain additional skills by training
abroad. In comparison, in Norway, the
specific features of VET qualifications
are decided at local level and this has
resulted in greater flexibility. There may
be one definition of ECVET, but its inter-
pretation differs according to the VET
and qualifications system.

It would help if the guidelines on how to
implement and use ECVET principles
were strengthened in order to support
the design of qualifications with regard
to the specific bundle of constraints
which governs each system.

www.ecvet-team.eu



the role of VET providers
in ECVET implementation

The discussions helped
to identify how ECVET
could benefit VET
organisations and

why their involvement
in ECVET projects
could add value

to their existing activity.

Participants discussed the following
three questions:

1. From the perspective of a VET
centre manager, what could be the
benefits of becoming more involved
in ECVET?

A number of benefits were considered:

* the importance for students of getting
their qualification recognised;

e the opportunity of VET providers and
students learning from each other;
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e the structure provided by ECVET;

* it makes the partnerships easier and
quicker to organise;

e it facilitates communication and coo-
peration;

e it strengthens mutual trust between
the institutions. This is both crucial
and necessary because of the need
to collect evidence of what the
students have done (portfolio, video,
photographs product);



e the quality of the work placement
helps to improve the whole VET sys-
tem. Furthermore, it helps students to
become more aware of the rationale
behind mobility.

ECVET does not just lead to mobi-
lity it also supports school impro-
vement. Among these benefits is the
opportunity to clarify and specify more
clearly what is written in the national
curricula. ECVET allows a better match
between companies and schools, and
it highlights the European dimension
to education. Being involved in ECVET
fosters international connections and
strengthens good relationships among
European countries. It gives VET centres
the chance to improve their training.
Hosting international students increases
staff competences e.g. their foreign lan-
guage skills. The benefits of ECVET can
be summarised as ‘ECVET strengthens
the attractiveness of vocational schools
and training’.

2. How does ECVET
implementation change VET
provision and delivery -

including the impact on VET
centres’ roles and responsibilities?

The most important change relates
to the development of an international
dimension and this makes VET more
attractive. In addition to the creation of
mobility schemes, ECVET makes it pos-
sible to cooperate on teaching metho-
dology and encourages teachers to
become more involved and take more
responsible for the qualification.

There was a range of views in relation
to funding: some participants in the dis-
cussion felt that ECVET brought a lot of
work and cost a lot whereas others saw

ECVET is an opportunity to attract pro-
ject funding.

3. What advice should be given
to VET providers when they use
ECVET for the first time?

Participants were able to offer a great
deal of advice - based on their expe-
riences. They suggested that those new
to ECVET should:

e start slowly;
* not be afraid of it, it takes time;

e start with one qualification and then try
to cover other qualifications;

* ask experts for advice;

* see ECVET as an opportunity. It can
help to structure or restructure a
course in a positive way and integrate
it within the EU framework;

rethink your course by focusing on
learning outcomes;

start with the grass-roots of your orga-
nisation as teachers are key to ECVET,

ask colleagues for references and
contacts and start networking at a
national level first - then start at the
international level;

be transparent (about what is acqui-
red through mobility) and assure qua-
lity (trust your partner);

L[]

look for cooperation from the employ-
ment office and learn about good
practices;

share difficulties;

and above all, establish a good rela-
tionship with your partner organisa-
tions. Don’t forget the human side of
the business relationship. Involve the
whole partnership in your quality pro-
cesses strategy definition, implemen-
tation, assessment and feedback. m
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the role of companies
implementation

in ECVET

The workshop focused
on the potential benefits
of ECVET for enterprises
and sectors.

Participants were invited to share their
experiences and discuss the following
three questions:

1. How will the implementation
of ECVET as an instrument

for lifelong learning benefit from
the involvement of companies?

In one of the discussion groups, the first
reaction from a representative of a large
company was to look at ‘How ECVET
implementation could help the compa-
nies and not how companies could help
ECVET implementation.” Companies
expect ECVET to help them to recruit
suitable staff and keep them working

=

productively through updated skills. At
the moment ECVET is too conceptual
and far from easy to implement. Moreo-
ver there is a huge gap between com-
panies and the education sector in rela-
tion to timescales: although the ECVET
Recommendation has been in place
in 2009, there are still disagreements
about levels, about the meaning of skills
etc. The challenge for companies is to
keep people fully employed and pro-
ductive — it is not just about learning.
Today’s concern is about how to keep
companies in business and profitable.
With a crisis facing industry, companies
are losing money and consequently
they are reluctant to send employees to
be trained.

In response to this reaction, a repre-
sentative from Cyprus illustrated how
ECVET could, in some specific cases,
help companies. If a company wins a
tender, another local company is likely
to have lost the contract and could see
its staff move to the successful tenderer.
With ECVET, the successful tenderer
can avoid the interviews and compa-
risons of CVs because know they the
skills, knowledge and competences
the employees have. It can save time
and money. Another example of where
ECVET can support companies’ needs
was given. In Ireland for example, there
is a large demand for staff with good T
skills — and there are not enough Irish
people who are suitably qualified. They
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need to find these skills from other
countries in Europe. ECVET can help
employers to understand the CVs -
this increases mobility and employ-
ment.

The workshop participants emphasised
how ECVET benefits from the involve-
ment of companies — not least because
they provide work placements. Large
companies also offer very good training
programmes. But more than that, by ex-
plaining exactly what profile they need,
companies help VET providers to trans-
late employees' needs into tasks related
to ECVET. In this way companies are
involved in designing the curricula and
qualifications and this helps the system
to adapt to the needs of the company.
In Finland for example any group of indi-
viduals responsible for designing a qua-
lification would include two employers,
two employees and two teachers.

The need to update skills quickly and
respond to the labour market is a big
challenge for training providers. A video
in Ireland shows undergraduates that
their knowledge when they enter a four
year degree course will be obsolete
when they finish their university stu-
dies. In many cases their future jobs do
not yet exist. Companies can help to
define the needs of the labour market
much more quickly. One option is for
companies in the same sector to work
on the design of any new curriculum.



Employers could provide the ministry
with a regular review of their immediate
and future needs. This bottom-up ap-
proach already exists in some countries,
but in other countries the company
representatives are missing from these
discussions.

2. What are the barriers to

the involvement of companies
and sectors in ECVET
implementation?

What approaches can be used
to overcome these barriers?

The involvement of small and large
companies is important for VET but how
they become involved often depends on
their size and their sector. There are par-
ticular difficulties for small and medium
sized enterprises (SMEs) as the costs
can be high and they can be impeded
by the lack of human resources exper-
tise.

Regardless of the company’s size or
sector there are some barriers to over-
come. One of the first barriers is the
language (terminology) used by com-
panies and those in the education field.
The education sector needs to create a
common language or at least create the
conditions for dialogue e.g. if we want
to convince companies we should not
speak of ECVET. There is a need to find
a language company to describe opera-
tional issues using simple language and
concepts, which will help companies.
Another option is to train the learners/
workers to use the technical words in
relation to competences so when they
are interviewed they explain their achie-
vements in terms of learning outcomes.
As ECVET'’s implementation requires
time and resources, this is an obstacle
for companies. The challenge for VET

providers is to demonstrate how invol-
vement in ECVET offers a positive return
on investment for a company. This could
mean helping companies to recruit the
right person for the right job with the
right skills. If ECVET can do this, it wil
be a win-win situation.

Legal aspects were mentioned as a po-
tential barrier in some contexts. There
is a question about whether the public
system or legislation allows the invol-
vement of companies e.g. a VET pro-
vider in Iceland sent a group of trainees
to Belgium. Because they were insured
according to Icelandic rules the compa-
nies refused the trainees. In the chemi-
cal sector, there may be a minimum age
for a traineeship. Enterprises like Skoda
which have their own engineering sys-
tems and approaches may not want to
train staff who subsequently move to
another company. Confidentiality rules
may have a role in limiting opportunities
for trainees.

The final barrier related to companies
who are looking for the ideal candi-
date. Some companies are waiting for
finished and perfect “products” from
the VET schools and do not want to
be involved in their education. However
these companies can still be involved in
the design of the curriculum and qua-
lifications. Listening and analysing the
needs of these companies is important
in order to understand the skills and
competences needed by their staff.

To convince companies to be part of

this process, the indirect benefits must

be identified and made explicit. Some of

these were discussed during the works-

hop e.g.:

* being part of ECVET demonstrates a
commitment to community and social
responsibility;

*when change takes a long time,
ECVET can be an opportunity for
quicker progress;

becoming involved in training new mem-
bers of staff can increase employees’
motivation and competence. For many
businesses, their people are their grea-
test asset. In these situations employee
engagement and motivation are crucial.
Finding ways to engage their interest
and develop their skills are part of a
company’s human resources strategy.

3. What are the ‘selling arguments’?
Why should companies care

about a technical framework

for the transfer, accumulation

and recognition of units based

on learning outcomes?

The workshop participants identified the
following arguments that could be used
to encourage employers to be more
involved:

* it helps you and your sector if the VET
providers supply good quality and up-
to-date training;

* ECVET is an aid to effective recruit-
ment;

¢ it gives employers an opportunity to
protect their future because they are
involved in shaping it;

¢ it helps to maintain a well-skilled and
well-qualified workforce;

* it ensures employees (new and exis-
ting staff) have the right skills;

¢ it strengthens your role in Europe;

e it helps employers to recognise that
without investment in training now,
they will not have the right skills for the
future. ®
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The objective was

to understand why VET
teachers/trainers
lbecome involved

in ECVET projects

and how the learning
outcomes approach

and qualifications
described in units can
affect their work and role.

24

the role
of VET teachers and trainers
in ECVET implementation

This should help the subsequent piloting
and implementation of ECVET projects.

1. What are the benefits
for VET teachers and trainers
who are involved in ECVET?

ECVET increases and widens teachers/
trainers’ experience of learning and tea-
ching; it leads to a better knowledge of
quality assurance including evaluation; it
improves creativity; it strengthens mu-
tual learning; it brings more opportuni-
ties to involve stakeholders; and it rein-
forces networking. Teachers and trainers
are interested in the benefits for their
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e

learners. The workshop participants saw
these benefits as important. For the
learner this included an increase in the
transparency of their qualifications and
improved opportunities for employment.
ECVET was seen as providing trainees
with more knowledge of the expected
learning outcomes, opportunities for
progression, recognition of prior learning
and a better understanding of how their
training was certificated. All of this helps
to motivate students. The existence of
these benefits varies between VET tea-
chers and depends on their involvement
in the mobility projects.



2. How do the learning outcomes
and units of learning outcomes
approaches change the role

and responsibilities of VET
teachers/trainers?

ECVET increases the attractiveness of
VET and at the same time it improves
teachers/trainers’ image of their job and
status. ECVET helps teachers/trainers
to get involved in working with com-
petent bodies and encourages them to
work in teams. ECVET can also mean
new requirements for teachers and trai-
ners. Itis helpful if the learning outcomes

approach has been part of their initial
training as they need to understand
learning outcomes before using ECVET.
ECVET can lead to new responsibili-
ties - often this means defining lear-
ning outcomes in the national curricula,
implementing learning outcome-based
evaluation, supporting the relationship
between qualifications and learning
outcomes, and integrating the learning
outcomes into training courses. Using a
learning outcomes approach enlarges
the professional skills and knowledge of
VET teachers/trainers.

Learning outcomes can be included
gradually in the teaching process until
the approach becomes a normal way
of working. This encourages teachers/
trainers to think about skills and com-
petences rather than subjects. VET
teachers/trainers can contribute to
ECVET’s implementation through their
cooperation with other stakeholders.
They can influence learners’ mobility as
well as guiding the whole ECVET sys-
tem and process.

3. What advice could be given
to VET teachers/trainers when
they first start to use learning

outcomes and ECVET?

The workshop participants had some
advice for those who were new to EC-
VET. This included:

* do not worry;
* ask for help;

¢ do not be afraid of a complicated
system;

® just do your work as usual
but include aspects of ECVET;

* participate in training about
learning outcomes;

* fry to use simple terminology
when talking with stakeholders;

* work in teams;

* work on learning outcomes
with your colleagues;

e share your experience of teaching;
* make use of the available tools;

* take part in @ mobility programme
for teachers/trainers. m
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the role of regions
in ECVET implementation

This workshop aims
at exchanging on the role
that regions and local
authorities can play
in the implementation
of ECVET and also
on the role that other
VET stakeholders
such as companies
and VET providers
can play towards

the local authorities.

Introduction

In Spain, the competence framework
gives regions a role in designing up to
45% of the curricula, delivering training,
organising courses and issuing certi-
ficates. Within this context, Catalunya
designed its own VET curricula which
is organised into professional modules
(units based on learning outcomes). Ca-
talunya has split the modules into more
flexible and accessible training units,
based on short units (30 to 60 hours).
Training units are the smallest units
which can be certified, and the learning
outcomes and assessment are based
on competences.

={=]

It also improved the international
networking activity of the region through
bilateral agreements (Belgium, France,
ltaly and UK) and led to the region’s
participation in many projects (ECVET
Connexion, Recomfor, Opir and Euro-
class Trucks). Finally, Catalunya esta-
blished a decree to regulate the pro-
cedure for transfer and recognition of
units of learning outcomes which have
been achieved in a different system in
another country. This decree is based
on the ECVET Recommendation; it
provides models for a Memorandum
of Understanding and learning agree-
ments, explains the role of the region
and establishes the conditions for the
recognition of learning outcomes.

In France, the Rhdéne-Alpes region pro-
motes cooperation at two levels:

* within the region with all key stakehol-
ders (companies and apprentices);

* with other European regions such as
Catalunya, Lombardy, Baden-Wurt-
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temberg and Malopolska (a European
Social Fund project)

The presentation of the Rhone-Alpes
region focused on the strategy for deve-
loping European VET mobility among
young people (1,400 apprentices has
been abroad). It included a demonstra-
tion of the web-based platform (www.
mobilitedesapprentis.rhonealpes.fr)
which was set up in 2010. This is used
by the eight partners and enables:

 apprentices in the Rhone-Alpes region
to gain more experience abroad;

 constraints on international mobility to
be lifted;

e partners involved in mobility to be
brought together from across the re-
gion through a single point of contact.

At a European level, the platform allows
the region to take part in several pilot pro-
jects, including the OPIR project. This is
an inter-regional collaboration based on



FREREF (Regions in Action for Lifelong
Learning). It brings together nine par-
tners from five Member States and one
silent partner (French-speaking Switzer-
land) and is coordinated by the Ministry
of Education of the French Community
of Belgium. It aimed to create a com-
mon language between those involved
in the project, create tools to implement
ECVET, and increase the transparency
of certificates developed by the different
partners. The evaluation of the project
identified that:

* the concept is a good way to com-
municate and get beyond differences;

* confidence in the assessment system
is a key factor for success;

e certificates must be understandable
and transparent for apprentices and
teachers;

* there must be a manageable number
of assessments.

The workshop discussion were limited
and focused on the following four ques-
tions:

1. What is the role that your region
(or region in your partnership) plays
in the national context of VET policy?

Regions and, in many situations, local
authorities in  Europe are important
stakeholders in the implementation
of ECVET. They provide an important
bridge between central government and
the local dimension. Some examples
were given by the participants:

* in Italy, some regions are more involved
than other in sharing practices in
ECVET, even though structural funds
from the European Commission go to
each regions. They have also signed a
Memorandum of Understanding;

°in the Netherlands - vocational
schools/colleges are responsible for
implementing ECVET. However the
network of policy makers, and voca-
tional trainers is very active;

°in Germany — things are decided at
a local level. However learning out-
comes need to be recognised throu-
ghout the country, but different regions
(Lander) have different interests so this
can be difficult.

2. How do some regions organise
their bridging role between cen-
tral/sectoral level of authorities and
local authorities for purpose of lin-
king qualification frameworks to
ECVET?

During the discussion, a number of
examples were provided by the parti-
cipants — these helped to illustrate the
range of ways in which regions could be
involved:

¢ in ltaly there are many local designa-
ted VET centres. They are coordinated
at a regional level, and the regions are
very active;

°in the Netherlands, ECVET is seen
as needing a lot of bureaucracy. The
regions can help to connect teachers
and students and organise works-
hops and training;

*in France the role of the region de-
pends on the type of qualification and
where training takes place. Regions
are the place to make the connections
between teachers, students and other
stakeholders.

It is hard work for the regional staff — as
well as focusing on ECVET they are also
interested in mobility. Many regions in-
vest a lot of money and time in VET and

do need to see the benefits. However
the results of this investment are clear
when comparisons are made between
today’s qualifications and those of ten
years ago.

3. How can regions in Europe work
collaboratively across borders wit-
hin the ECVET framework?

The workshop participants thought that
regions could:

e develop and promote an external
framework which demonstrates the
transparency of the qualifications;

° have an intermediary role to liaise
between the central and local sys-
tems;

 guarantee the quality of provision;

e ensure all the stakeholders are in-
volved;

e create sustainable networks through
EU funding.

4. How can VET players interact
with local authorities within the EC-
VET framework?

The workshop participants recognised
that in some countries (e.g. Italy and
Spain) the regions have the key role.
They can work together to find com-
mon solutions and help to ensure that
ECVET is implemented. Regions can
play a role in:

® connecting schools and companies;

* quality assurance in relation
to mobility;

* facilitating and encouraging
experimentation;

* re-designing qualifications which
are based on learning outcomes. ®
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learning outcomes
as a common language

Within the context

of all the European
instruments, workshop 9
offered participants

an opportunity to identify
how the barriers that
limit the use of learning
outcomes can be
overcome or removed.

Introduction

The idea of learning outcomes is found
everywhere (ECVET, ECTS, formal and
informal learning, as well as in quality in-
surance). As shown in Cedefop’s 2012
research:

e learning outcome systems are more
wide spread in Europe due to the re-
cent curriculum reforms;

* labour market changes mean that cur-
ricula need to be frequently updated;

* several countries have a system based
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on competences but don't have
ECVET in their VET system;

e it is difficult to be sure that the shift to
the learning outcomes based system
represents a “real change” rather than
a “paper change”.

There are barriers to implementation
which relate to the fact that a learning
outcomes system is dependent on how
the VET system is organised, e.g.

e providers refuse to develop ECVET
(teachers don’t feel comfortable with it);



¢ qualification designers don’t agree
with the concept of learning outcomes
and the connection to the EQF;

* the changes to the assessment pro-
cess and the new ways of assessing
trainees are difficult to be understood
by assessors and labour market;

* changing the system to one which is
based on learning outcomes is expen-
sive.

Rethinking Education encourages the
convergence of the European instru-
ments in order to clarify and improve the
progression opportunities available to
learners. One of the central messages
in Rethinking Education is the need
to provide learners with opportunities
for horizontal or vertical progression,
and opportunities to acquire additional
qualifications without wasting time and
repeating their previous learning. Partici-
pants were asked to consider two main
questions and look at how learning out-
comes can be used as a common lan-
guage.

1. Why do you think VET
providers, examination bodies
and other stakeholders are not
using or are reluctant to use
learning outcomes?

Participants raised the issue of the
different definitions of learning out-
comes and this made it difficult to get
a coherent and shared view. Moreover,

moving from a system based on the
contents (inputs) to a system based on
learning outcomes represented a cultu-
ral shift for the VET providers and tea-
chers. Participants felt that a clear top-
down approach was needed. Teachers
could play a central role in involving
parents and learners but only if they are
coached and supported to take owner-
ship of the approach. Providers and
companies also have to understand the
benefits of such an approach. And all
the actors need assurance on the qua-
lity of any new system.

The views of the VET school and com-
panies are different - their needs are
not the same and they do not share a
common language. However the really
important question for both should be:
did the trainee get an appropriate job for
which they had been well-trained? Im-
plementing a learning outcomes-based
approach is not easy and many ques-
tions arise e.g. how to define learning
outcomes? how much detail is needed?
For example, the learning outcomes for
the qualification for bakers in Austria are
14 pages long — in Finland they are 200
pages: what is the right size? what has
to be included? is everything needed
for the assessment? how are tacit and
implied skills included in the learning
outcomes?

Another important issue is that profes-
sional competences cannot easily be
understood outside of a professional

context, and that sometimes makes
their inclusion in a set of learning out-
comes difficult. The question of assess-
ment is also significant: understanding
how to make an assessment based on
learning outcomes takes time. It also
takes time for the teachers and asses-
sors to agree how assessment should
be undertaken.

2. What can we do to support
further the use of learning
outcomes to underpin ECVET
and the other European
instruments?

The participants wanted to be ambi-
tious. They wanted professionals to be
more involved in the process of writing
learning outcomes — and these needed
to be simple, translated into everyday
language and relevant for the learner
and employer. A set of updated learning
outcomes, based on a transnational
and sectoral approach would be help-
ful. In addition European level guideline
would help to define learning outcomes
in the same way, with the same level
of detail, and encourage the use of a
common language. Assessment needs
to be made easy to understand as this
encourages companies to be involved.
For many participants, the assessment
process is very important as it helps to
promote and guarantee the quality of
the system. m
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m ECVET Communities of Practice - stay connected to each other

The second day
of the 2013 annual
forum examined
how we could
‘stay connected

to each other’.

It built on the
learning from

the 2012 annual
forum which had
looked at creating
ECVET’s communities
of practice!™.

The concept of a community of practice
(communities of practice is a more ac-
curate term in our context) can easily be
applied to ECVET. Its focus (or domain)
is implementation, and its communities
are all those who are involved or in-
terested in ECVET. Our practice relates
to methods, materials, guides, tools and
experiments relating to ECVET as well
as our shared concerns and questions.
The aim of our communities of prac-
tice is to help everyone to share, solve
problems, contribute to ECVET and de-
monstrate how ECVET is working.

(1) Etienne Wenger defined the communities of practice as ‘groups of people who share a concern
or a passion for something they do and learn how to do it better as they interact regularly’.
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The new ECVET team website

The new website’s
concept

A comparison of the functions of the
old and new ECVET team websites was
made: as the old version was mainly
meant to be a registration platform for
members of the ECVET network, the
new version aims at strengthening the
implementation of ECVET, by suppor-
ting, informing and guiding people. This
new concept has built on reflections and
advice from the national experts and fa-
cilitators who experimented and tested
this first version of the new website.

A useful and hands-on
tool for newcomers...

This website is now open to everyone
—whereas in the past some of the most
interesting documents used to be res-
tricted to members of the network only,
now these documents are available to

everyone. What's more is a wide range
of links to other useful sites and quick
comments and explanations appearing
on many site icons, so you find out more
about what you are about to click on.

A section “my first steps to ECVET”
has been designed to give newcomers
the opportunity to better understand
ECVET, notably through a sub-section

“ECVET on my own — how to explain
ECVET?” that could be used by people
to inform e.g. their organisations on
what ECVET is about.

..as well as for people
with higher ECVET
knowledge

This new website also addresses to
people with broader ECVET knowledge
wiling to use all the features available
on the website. For instance resources
on project methodology or advice on
training approaches already tested are
available.

A responsive webdesign

The new ECVET website will be available
and adapted to the terminal you access
the site with: all you need to do is to
choose the adapted screen format. =
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ECVET team news

The ECVET network continues to expand: and there has been a further increase
in the membership since last year (+61 % in one year and +97 % in 1,5 year).

ECVET Network: membership

540 organizations members
1058 individual members

1293

1058

T T
01/01/2011 01/01/2012

T
01/01/2013

Source “ECVET Team may 2013”

ECVET Network: kind of members

g
B
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Training providers
Quialification designers
Assessment
Guidance

Award of Qualification
Other

Not specified

Source “ECVET Team may 2013”

The European ECVET network is quite
well balanced considering the type of
members. Statistics show a quarter of
the network members are qualification
designers or awarding bodies, ano-
ther quarter are VET providers, a third
are dedicated to assessment and gui-
dance. The category “other” designates
companies or organisations represen-
ting companies. The next objective is to
get more people from companies and
industry involved.

This Forum proved to be the most
popular ECVET event, with over 300
participants attending. The Forum is
a fine example of how dynamic this
network is.



The fprototype’ web
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The following is a summary of the feed-
back from six weeks of testing. A task
force of eight national experts and facili-
tators has been set up to build the pro-
totype. They all met in February to de-
fine the goals and agree on the purpose
of the portal and the discussion themes.
The following three purposes:

* to support and facilitate ECVET imple-
mentation;

* to disseminate information about the
ECVET Recommendation;

°to inform ECVET members about
developments in other countries and
sectors.

We also identified the eight themes
which are shown at the bottom of the
home page.

Decision was made to include an
interactive forum, a charter setting out
how the communities of practice would
work and a separate area for ECVET

members. Having agreed on what
should be included, objectives were set
for the six weeks of testing. In this phase
of the development the aim was to:

» connect the ECVET experts and give
them an opportunity to interact with
each other;

* enable these experts to work in a col-
laborative way to explore possibilities,
create opportunities and identify solu-
tions to common problems;

* capture and share existing knowledge
in order to help everyone to improve
practice.

What did we achieve
by the end of the testing
phase?

The members’ directory which connects
the experts was set up. It is organised in
a similar way fashion as Facebook with
photographs encouraging people to
network.

platform

We found that the forum fosters dia-
logue. ECVET members, who may not
have had the opportunity to frequently
interact, are discussing shared interests
and issues.

We have set up the advisory section so
you can ask for advice from our com-
munity. The forum also has other fea-
tures (these were not used during the
testing phase) including the ability to
create your own network, send private
message to members and manage
working groups.

We have two moderators (Segundo
Gonzales and Tristan Reilly) who are
helping to keep the conversations
going. When a topic becomes particu-
larly interesting or new information is
available, they will move the item to the
top of the discussion thread. They can
also manage the discussions by split-
ting or creating topics and re-classify
discussions. These forum features and
the role of the moderators will help us
to develop a private and professional
network for the ECVET community. The
platform is open to all ECVET members
and we will add information from the an-
nual forum’s workshops in order to start
the process of creating content.

And finally please do not forget to regis-

ter. This is our communities of practice
and we want everyone to getinvolved. =
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The ECVET experts

Ute Haller-Block, Head of Unit, EA-
CEA - Education and Culture Exe-
cutive Agency, presented the teams
of ECVET experts at national level.
(Not to mix up with "ECVET team" which
is a central service to support the Com-
mission in the work around ECVET).
The ECVET national expert teams are
acting at national level and are managed
by the National Agencies implementing
the LLP.

| wonder if you have asked your family
or friends if they know about ECVET. If
you have asked — you have probably
realised that they don’t know much
about ECVET as it is specialised and
usually only known by those who work
with VET qualifications. However, each
year more people join our forum so we
know that information about ECVET is
spreading. There is still a huge amount
of work to be done if we want to reach
all the relevant VET organisations in Eu-
rope. ECVET is not as easy to explain

as ECTS (the European Credit Transfer
and Accumulation System used in the
higher education sector) because of the
heterogeneity of VET systems. These
differences are why we need teams of
national experts who are well-informed
about ECVET, and who can work with
VET providers and sometimes the natio-
nal or local authorities with responsibility
for designing the VET curricula in line
with the ECVET principles.

The national teams, based on the
example of the ECTS Bologna experts,
began their work in early 2012. Each
team is managed by the respective
National Agency in a country. Currently
there are 200 ECVET experts and each
of the 25 National Agencies identified
their own experts. From 2014 onwards,
the management of the ECVET expert
team will be included in each National
Agency’s work programme. One of
the key roles for all the ECVET experts
is to engage with stakeholders as this
creates a multiplier effect and enables
ECVET to be much better known.

Each team is different and the scope
of their activities varies according to
country priorities. Some experts have
just started working with ECVET whe-
reas in other countries they have been
in place for longer and have set up pilot
projects and are working with com-
petent bodies to design VET curricula.
Some experts have organised national
or system-level surveys on the use of
ECVET, some have produced glos-
saries of ECVET terms and published
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guidance and articles on cross border
learning. They have also worked closely
with experts from other countries.

What is the next step? It is clear that the
ECVET experts need to be trained. Even
when ECVET is not the first priority in a
national education system, experts can
expect support from their national au-
thorities. One of the significant benefits
of national ECVET experts is the expe-
rience and knowledge they bring to our
workshops and meetings — as they are
really in touch with what is happening,
they ensure our work is well-grounded
and based on real practice. National
Agencies and the European Commis-
sion have the responsibility to engage
with the national authorities and secure
their commitment. It is also important
for the expert teams to be aware of the
links with other European instruments
and to promote these connections and
synergies. In addition, they need to help
VET providers see the links to the new
programme (Erasmus for All) in order
to develop new initiatives which can
test ECVET mechanisms and include
ECVET in mobility and lifelong learning
projects.

Finally, the ECVET experts have a
role in building our communities of
practice. They can help us to create
the right system where experts and
others can easily find information on
ECVET. This will help the communi-
ties of practice become the ‘place
to go to’ when anyone is looking for
ECVET information. =



WORKSHOP DISCUSSIONS

The Communities of practice
are vours - creating the
content of the web platform

After the presentations in the plenary
session, seven parallel workshops were
organised. Each involved one of the
ECVET experts who had used the pro-
totype web platform during the testing
phase. In each workshop there was a
short presentation of the website and
an opportunity to ask questions on the
platform. In each workshop, partici-
pants were then asked to identify
three topics (and any subtopics)
that would be used to launch the
ECVET communities of practice.
The decisions from each workshop
were collated in order to identify the
most popular topics.
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The following four topics were selected:
* ECVET for mobility;

* ECVET for lifelong learning;

* ECVET case studies;

© writing learning outcomes.

Once the topics had been selected,
participants were invited to identify sub
topics and any relevant questions which
should be posted on the platform.

Before discussing these questions,
there were a number of enquiries about
how the platform could be organised
and structured. These enquiries related
to how best to choose and present the
sub topics. Would it be better to orga-

nise them according to a target group,
chronologically or geographically?

A chronological approach (e.g. from the
preparation phase to the evaluation of
an ECVET project) seems more suitable
for institutions. However as the com-
munities of practice have a less formal
structure, a thematic or topic-based
approach could be better. A geogra-
phically approach could help to highlight
differences between countries and sys-
tems. If things are organised in response
to the needs of target groups it can be
easier for stakeholders to find what
they need. The workshop participants
agreed that the best place for these dis-
cussions would be on the communities
of practice.
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Each workshop considered subtopics and questions for the portal. The following tables
summarise per topic the discussions of all the workshops:

1. ECVET for mobility

Getting started (Memorandum of Understanding,
learning agreement etc.)

Quiality assurance
Documentation

Erasmus for All

Examples of good practice
What to avoid
Assessment

Recognition and validation
Lessons learnt

Finance

2. ECVET for lifelong learning

Is mobility just one part of lifelong learning?

How can | find partner organisations?

How can | ensure assessment is accurate?
How do | write learning outcomes for mobility?
How can | get started — what should | do?

Non-formal and informal learning

Recognition and validation

Assessment for formal, non-formal and informal learning
The labour market and other stakeholders

Working with regional and national agencies

Other European instruments

Marketing and communication

Supporting teachers and trainers
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How can | connect with ECTS and the National
Qualifications Framework?

How can | organise a qualification into units?
How do | allocate points to units?

How do | make a unit relevant to employability?
What is the best way to engage with employers?
How do | persuade employers to participate?
Where can | find examples of good practice?
What documentation do | need to produce?



3. ECVET case studies

Sharing practice What criteria should | use to identify good practice?

Peer learning and working together How can the sectors support each other ?

Solutions to problems — “how to do it” What follow up work can | expect once the pilot project is running?
The role of ECVET’s national experts What advice would you give to someone who is new to ECVET?

4. Writing learning outcomes

Describing skills, knowledge and competences Which are more important — units or learning outcomes?
Defining learning outcomes How can | get started — what problems will | meet ?

How can | connect learning outcomes

L e [BSesn LS ene| EEning CUisenmss to the European instruments including Europass?

How do | ensure the learning outcomes

Different approaches to writing learning outcomes can be assessed — and who should do this?

What do | need to do before | start writing learning outcomes

eSO [peipEeivEs (what are the pre-conditions for success)?

Following the working group discus- e the information on ECVET needstobe e it needs to help stakeholders to gain
sions there was a short summary of the structured in an easy-to-use way; confidence and be assured that they
key features which would ensure the o the forum has to be a place to ask ¢ doing the right thing;

platform was a success. These were: questions and share doubts; * as every question cannot be answered
easily, there needs to be opportunities
for detailed and in-depth discussions;

*the connections between topics
should be clear and there needs to be
links to other websites and access to
the ECVET national experts;

e there should be easy access to Euro-
pean templates e.g. a Memorandum
of Understanding;

* the portal needs to be moderated to
ensure the validity and accuracy of
any answers or responses;

e and of course to be successful, the
forum must be active and well used by
the ECVET members. =
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Feedback from the workshops

Philippe Perfetti, Deputy
Director for Training and
Employment (APCMA)
identified in plenary some
of the common issues
which have arisen from
the 27 workshops.

One of the discussion points raised in
this forum was to stay connected
with each other. How we approach
common and shared issues, how to
organise these connections, namely
networks because finding a connec-
tion between the networks is really

important to avoid developing the same
things separately.

Sectors are places through which VET
providers, companies, VET qualification
designers can meet. Another place for
connection are the regions. The annual
forum is an important place for staying
connected. The expansion in the num-
ber of participants is a good sign of the
enlargement of ECVET community. It
is crucial to transfer the energy of the
annual forum to the communities of
practices as this will also be an impor-
tant place for making connections and
keeping in touch.

The problems created by the economic
crisis and the high rate of unemployment
of young people has not decreased.
This has led the ECVET community to
begin to shift from geographical mobility
to lifelong learning. In all the works-
hops there was a frequent state-
ment that ECVET should be driven
by the needs of the labour market.

There was also a call for more work on
lifelong learning namely through geogra-
phical mobility and the economic crisis
may be an opportunity to develop new
ways of learning and encourage lear-
ners to be more mobile.

ECVET implementation is happening in
Member States. There are two fields
which are encouraging the develop-
ment and implementation of ECVET:
learning outcomes and partner-
ships.

Trust was a central focus; it first
appeared alongside the question “can
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we trust the ECVET currency?” And
then “How to develop trust, how to
recognise and how to build on trust?”
This issue of trust was related to evalua-
tion considering a weak point: how can
| trust another organisation with the task
of evaluation and taking account of my
system?

Now it is much easier to identify the
stakeholders and what their roles are.
Five years ago the discussion focused
on “who am I?” “where am 1?” “What is
my role?” and “what can | do in this sys-
tem?” Now every institution has a better
understanding of the whole system and
a clearer view of their role and the role of
their partners.

Sharing some insights from the forum.

* ECVET is part of a whole system,
and stakeholders are encouraged to
consider all the elements of the sys-
tem;

¢ the main challenge was not to imple-
ment ECVET per se, but to choose
the best tool to implement and deve-
lop mobility. Compared to last year
stakeholders are now much more able
to focus on the right challenges and to
identify the right ways to use ECVET,

¢ the importance of the language or ter-
minology. ECVET gives an opportunity
to develop the bridge between the dif-
ferent worlds, education and compa-
nies, using the learning outcomes tool
to build up these bridges.

To conclude, never forget the motto
used in the forum newspaper: you’ll
never walk alone. =



Conclusion from
the European Commission

From the European Commission’s pers-
pective four main messages were ad-
dressed. Each of them will be followed
up in the next few months:

* Open learning pathways. ECVET
is opening up new pathways for lear-
ners. These pathways may take lear-
ners abroad; or they may ease the
transfer from VET to higher education
or from higher education to VET, from
VET to the labour market or from the
labour market to VET. The discussions
in this forum have helped to unders-
tand how ECVET can contribute to
supporting learners on all these dif-
ferent paths;

* An appetite for convergence. This
idea was present in many workshops
and it was discussed in the  panel
debate on the first day. There is an
appetite for convergence and this is

being expressed with passion and
conviction. As mentioned early in the
annual forum, this discussion will start
with a public consultation and a policy
proposal on how to improve conver-
gence;

e Communicate the benefits. The
question is how to communicate the
goals? Is it necessary to say that the
goal is to apply ECVET, or to say that
the goal is to make it easier for lear-
ners to accumulate, transfer and have
recognised their learning? And why is
ECVET a good thing for the learner
but also for the labour market? On this
point there is still a lot of work to do;

e Evaluation and mainstreaming.
The independent evaluation of EC-
VET will begin this autumn. This wil
encompass the wide range of work
that has been done during the pilot

phase of ECVET and help to identify
what to take to the next level. After
the evaluation the Commission will re-
port to the European Parliament and
Member States. For a mainstreaming
approach to happen it is necessary
to get commitments from national
authorities, aiming for an impact at the
institutional level, and to get closer to
users - the national expert teams can
help with this. =
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